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Introduction 

This template is the product of an initiative led by the New Jersey Department of Education, 
Office of Academic Standards, in partnership with the New Jersey Association for Supervision 
and Curriculum Development (NJASCD) and the New Jersey Principals and Supervisors 
Association (NJPSA).  

The Unit is designed to summarize the content and objectives for the unit, outline lessons and 
assessments that support the unit, and provide links to documents that facilitate delivery of the 
unit, such as student materials, background information, resources, and performance rubrics.  

Each unit is aligned with the 2009 Core Curriculum Content Standards and that assist in 
achieving the goal of engaging students, fostering achievement, and cultivating 21st century 
global skills. The units stress the integration of 21st century themes and skills, global perspectives, 
technology, and cross-curricular connections. 

It is important to note that the Jersey City School District allots the instruction of Social Studies a 
total of 135 minutes per week.  Social Studies schedules are different in each school; some have 
45 or 90 minute periods, or a combination of both.  This should be taken into consideration when 
planning teacher instruction.  The lesson plans attached to each unit are suggested lessons for the 
teachers.  They are aligned to prepare the students for the quarterly, midterm, and final 
assessments.   

One addition to the new Social Studies curriculum is the integration of diagnostic assessments 
where students will take two quarterly assessments, a midterm, and a final.   
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Social Studies Skills 

Comprehension Skills 

• making connections  
• comparing and contrasting ideas  
• identifying cause and effect  
• drawing inferences and making conclusions  
• paraphrasing; evaluating content  
• distinguishing fact and opinion  
• finding and solving multiple-step problems  
• decision making  
• handling/understanding different interpretations 

Research and Writing Skills 

• getting information; using various note-taking 
strategies  
• organizing information  
• identifying and using primary and secondary sources  
• reading and understanding textbooks; looking for 
patterns  
• interpreting information 
• applying, analyzing and synthesizing information  
• supporting a position with relevant facts and 
documents  
• understanding importance  
• creating a bibliography  
 

Interpersonal and Group Relation Skills 

• defining terms; identifying basic assumptions  
• identifying values conflicts  
• recognizing and avoiding stereotypes  
• recognizing different points of view; developing 
empathy and understanding 
 • participating in group planning and discussion 
• cooperating to accomplish goals 
• assuming responsibility for carrying out tasks  
 
Sequencing and Chronology Skills 

• using the vocabulary of time and chronology  
• placing events in chronological order  
• sequencing major events on a timeline; reading 
timelines  
• creating timelines; researching time and chronology  
• understanding the concepts of time, continuity, and 
change  
• using sequence and order to plan and accomplish 
tasks 
 
Map and Globe Skills 

• reading maps, legends, symbols, and scales  
• using a compass rose, grids, time zones; using 
mapping tools  
• comparing maps and making inferences; 
understanding distance  
• interpreting and analyzing different kinds of maps; 
creating maps 
 
Graph and Image 

• decoding images (graphs, cartoons, paintings, 
photographs) 
• interpreting charts and graphs  
 
Analysis Skills 

• interpreting graphs and other images  
• drawing conclusions and making predictions 
 • creating self-directed projects and participating in 
exhibitions  
• presenting a persuasive argument 
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Unit Overview Template 
Content Area: Social Studies 
Unit Title: Unit 1:  The Ancient World:  Civilizations and Culture 
Target Course/Grade Level: 6th  
Unit Summary  
Overview: 
 
Unit 1:  The Ancient World:  Civilizations and Culture, allows students to understand that history 
is the study of the past.  The people of ancient civilizations did remarkable things, such as 
building huge temples, inventing writing, and discovering planets.  We are who we are today 
because of people and their discoveries from the past.  Out development in technology, science, 
education, literature, and other fields is because of ancient civilizations and their discoveries.   
Unit Rationale 
Goal: 
 
The Goal of Unit I, Ancient World:  Civilizations and Culture,  is for students to understand that 
history is the study of the past, and the people who study history are called historians.  Historians 
try to learn what life was like for people long ago in places around the world.  To understand the 
people and places of the past, historians study clues and evidence.  Some historians study the 
earliest humans.  Early people hunted animals, gathered plants, and learned how to make stone 
tools.  Eventually, people learned to grow food, cultivate, and raise animals for themselves.  The 
purpose of this unit is for students to learn about the subject of history and about the world’s 
earliest civilizations and cultures.   
 
 
The purpose of the following outline is to provide a synopsis of the essential content for students 
and teachers. Our curriculum is based and aligned with the new changes in the NJCCCS in social 
studies. In addition, a list of student centered Driving Questions has been provided, including 
objectives, content subject matter, basic questions, suggested time line, and suggested activities.  
Each part includes a list of student-centered driving questions, as well as objectives, subject 
matter, a suggested time line, and suggested activities. The curriculum is not a traditional 
textbook-driven one, but a standards-driven one that utilizes a variety of teaching techniques and 
strategies to meet the various learning styles of our students. Moreover, activities are in alignment 
with language arts target writing tasks and, where possible, content. Teachers are to use a variety 
of assessments techniques such as: tests, quizzes, book reports, oral reports, group work, Power 
Point Presentations, role playing, portfolio assessments, and writing tasks. Teachers should, 
whenever possible, develop an interdisciplinary approach to their teaching. Cross-content 
planning and cooperation are essential in developing our students to succeed at the state mandated 
tests that await them.   A mandatory culminating activity is to be included in each unit as well to 
serve as an overall assessment of the content learned.  All students in grade eight will take a 
midterm and final assessment both that is diagnostic and content knowledge driven.   
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College and Career Readiness Anchor Standards for Reading in History/Social Studies 
 

Reading is critical to building knowledge in history/social studies as well as in science and technical subjects.  
College and Career ready reading in social studies requires an appreciation of the norms and conventions of each 
discipline, such as the kinds of evidence used in history; an understanding of domain-specific words and phrases; an 
attention to precise details; and the capacity to evaluate intricate arguments, synthesize complex information, and 
follow detailed descriptions of events and concepts.  In history, students need to be able to analyze, evaluate, and 
differentiate primary and secondary sources.   The goal is for students to be able to read complex informational texts 
in these fields with confidence and in a sophisticated manner.  
 

College and Career Readiness Anchor Standards for Writing in History/Social Studies 
 
Writing in Social Studies/History is a key means of asserting and defending claims, by showing what students know 
about a subject, and conveying what they have experienced, imagined, thought, and felt. Students, who are College 
and Career ready writers, must take task, purpose, and audience into careful consideration, choosing words, 
information, structures, and formats deliberately.  Students should use technology strategically when creating, 
refining, and collaborating on writing in history.   Students should be adept at gathering information. 

Learning	  Targets 
Standards 

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge 
and skills to think analytically about how past and present interactions of people, cultures, 
and the environment shape the American heritage. Such knowledge and skills enable students 
to make informed decisions that reflect fundamental rights and core democratic values as 
productive citizens in local, national, and global communities.  
 

• Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 
skills to think analytically and systematically about how past interactions of people, cultures, 
and the environment affect issues across time and cultures. Such knowledge and skills enable 
students to make informed decisions as socially and ethically responsible world citizens in the 
21st century. 

• Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills 
needed to be active, informed citizens who value diversity and promote cultural 
understanding by working collaboratively to address challenges that are inherent in living in 
an interconnected world. 

CPI #  Cumulative Progress Indicator (CPI) 
6.2.8.A.1.a Compare and contrast the social organization of early hunters/gathers and those who 

lived in early agrarian societies.   
6.2.8.B.1.a Explain the various migratory patterns of hunters/gathers who moved from Africa to 

Eurasia, Australia, and the Americas, and describe the impact of migration on their 
lives and on the shaping of societies. 
 

6.2.8.C.1.a Relate the agricultural revolution (including the impact of food surplus from farming) 
to population growth and the subsequent development of civilizations. 

6.2.8.D.1.a Demonstrate an understanding of pre-agricultural and post-agricultural periods in terms 
of relative length of time. 
 

6.2.8.D.1.b Relate the development of language and forms of writing to the expression of ideas, 
creation of cultural identity, and development of more complex social structures. 
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6.2.8.D.1.c Explain how archaeological discoveries are used to develop and enhance understanding 
of life prior to written records.      

6.2.8.A.2.a Explain why different ancient river valley civilizations developed similar forms of 
government. 
 

6.2.8.A.2.b Explain how codifying laws met the needs of ancient river valley societies. 

6.2.8.A.2.c Determine the role of slavery in the economic and social structures of ancient river 
valley civilizations.  
 

6.2.8.B.2.a Determine the extent to which geography influenced settlement, the development of 
trade networks, technological innovations, and the sustainability of ancient river valley 
civilizations. 

6.2.8.B.2.b Compare and contrast physical and political maps of ancient river valley civilizations 
and their modern counterparts (i.e., Mesopotamia and Iraq; Ancient Egypt and Modern 
Egypt; Indus River Valley and Modern Pakistan/India; Ancient China and Modern 
China), and determine the geopolitical impact of these civilizations, then and now. 

6.2.8.C.2.a Explain how technological advancements led to greater economic specialization, 
improved weaponry, trade, and the development of a class system in ancient river 
valley civilizations.    

6.2.8.D.2.a Analyze the impact of religion on daily life, government, and culture in various ancient 
river valley civilizations.   
 

6.2.8.D.2.b Explain how the development of written language transformed all aspects of life in 
ancient river valley civilizations. 
 

Core Standards: 
(CCR- College and 
Career Readiness) 
Standards for Literacy in 
History/Social Studies 6-8 

Common Core Standards History/Social Studies Grades 6-8 
Reading in History 
 
Key Ideas and Details 
 
RH.6-8.1  Cite specific textual evidence to support analysis of primary and secondary 
sources. 
 
RH.6-8.2  Determine the central ideas or information of a primary or secondary source; 
provide an accurate summary of the source distinct from prior knowledge or opinions. 
 
RH.6-8.3  Identify key steps in a text’s description of a process related to history/social 
studies (e.g., how a bill becomes a law, how interest rates are raised or lowered). 
 
Craft and Structure 
 
RH.6-8.4  Determine the meaning of words and phrases as they are used in a text, 
including vocabulary specific to domains related to history/social studies. 

RH.6-8.5  Describe how a text presents information (e.g., sequentially, comparatively, 
casually) 
RH.6-8.6  Identify aspects of a text that reveal an author’s point of view or purpose 
(e.g., loaded language, inclusion or avoidance of particular facts). 

 
Integration of Knowledge and Ideas 
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RH.6-8.7  Integrate visual information (e.g., in charts, graphs, photographs, videos, or 
maps) with other information in print and digital texts. 
 
RH.6-8.8  Distinguish among fact, opinion, and reasoned judgment in a text. 
 
RH.6-8.9  Analyze the relationship between a primary and secondary source on the 
same topic. 
 
Range of Reading and Level of Complexity 
 
RH.6-8.10  By the end of grade 8, read and comprehend history/social studies texts in 
the grades 6–8 text complexity band independently and proficiently. 
 
Writing in History 
 
Texts and Purposes 
 
WHST.6-8.1. Write arguments focused on discipline-specific content. 

• Introduce claim(s) about a topic or issue, acknowledge and distinguish the 
claim(s) from alternate or opposing claims, and organize the reasons and 
evidence logically. 

• Support claim(s) with logical reasoning and relevant, accurate data and 
evidence that demonstrate an understanding of the topic or text, using credible 
sources. 

• Use words, phrases, and clauses to create cohesion and clarify the 
relationships among claim(s), counterclaims, reasons, and evidence. 

• Establish and maintain a formal style. 

• Provide a concluding statement or section that follows from and supports the 
argument presented. 

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical 
events, scientific procedures/ experiments, or technical processes. 

• Introduce a topic clearly, previewing what is to follow; organize ideas, 
concepts, and information into broader categories as appropriate to achieving 
purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), and 
multimedia when useful to aiding comprehension. 

• Develop the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples. 

• Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts. 

• Use precise language and domain-specific vocabulary to inform about or 
explain the topic. 

• Establish and maintain a formal style and objective tone. 

• Provide a concluding statement or section that follows from and supports the 
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information or explanation presented. 

WHST.6-8.3. (See note; not applicable as a separate requirement) 
 
Production and Distribution of Writing 
 

WHST.6-8.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 

WHST.6-8.5. With some guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed. 

WHST.6-8.6. Use technology, including the Internet, to produce and publish writing 
and present the relationships between information and ideas clearly and efficiently. 
 
Research to Build and Present Knowledge 
 

WHST.6-8.7. Conduct short research projects to answer a question (including a self-
generated question), drawing on several sources and generating additional related, 
focused questions that allow for multiple avenues of exploration. 

WHST.6-8.8. Gather relevant information from multiple print and digital sources, 
using search terms effectively; assess the credibility and accuracy of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and 
following a standard format for citation. 

WHST.6-8.9. Draw evidence from informational texts to support analysis reflection, 
and research. 

Range of Writing 

WHST.6-8.10. Write routinely over extended time frames (time for reflection and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences. 
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Unit Essential Questions 
The Role of Essential Questions 

Key essential questions reoccur throughout the study of history. 
They provoke inquiry and lead to deeper understanding of the big 
ideas that enable students to better comprehend how the past 
connects to the present. The essential questions created for 
Westward Expansion and Reform were used to frame content goals 
and to inform the development of the cumulative progress 
indicators. 
 
Essential Questions For This Unit: 
 
1.  Why do scholars study the people, events, and 
ideas of long ago? 
 
2.  How are primary and secondary sources different? 
 
3.  What are the two main branches of geography? 
 
4.  Why can present day people live in places that 
lack resources valued by early humans? 
 
5.  How do you think physical geography has affected 
your community? 
 
6.  How did early humans/way of living change as 
they interacted and adapted? 
 
7.  How did geography influence the development of 
civilization in southwest Asia? 
 
8.  How was the success of the Egyptian civilization 
tied to the Nile River? 
 
 
Learning Targets 
• Analyze how Paleolithic humans adapted to their 

environment for survival.   
• Evaluate how advances during the Paleolithic 

Age made it possible for humans to survive the 
Ice Ages. 

• Assess why people created permanent 
settlements when they began to farm.   

• Evaluate how tools and roles changes as a result 
of permanent communities. 

• Evaluate the development of new skills hunters 
and gatherers used to survive.   

• Discuss why people settled in Mesopotamia. 
• Compare and contrast how Gilgamesh relates to 

Unit Enduring Understandings 
     
1.   Historians use many kinds of clues to understand how 
people lived in the past. 
 
2.  Physical geography and human geography contribute to 
the study of history. 
 
3.  Prehistoric people learned to adapt to their environment, 
to make simple tools, to use fire, and to use language. 
 
4.  As people migrated around the world they learned to 
adapt to new environments.   
 
5.  The development of agriculture brought great changes to 
human society.  
 
6.  The valleys of the Tigris and Euphrates rivers were the 
site of the world’s first civilizations. 
 
7.  The Sumerians developed the first civilization in 
Mesopotamia and made many advances to help their society 
develop. 
 
8.  After the Sumerians, many cultures ruled parts of the 
Fertile Crescent.   
 
9.  The water, fertile soils, and protected setting of the Nile 
Valley allowed a great civilization to arise in Egypt around 
3200 B.C. 
 
10.  The Egyptians made lasting achievements in writing, 
architecture, and art.  
 
11.  The kingdom of Kush, the land called Nubia, developed 
an advanced civilization with a large trading network 
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modern-day literature. 
• Assess how the Sumerian ideas and inventions 

have been passed on to other civilizations. 
• Evaluate the themes found in epic poem genres. 
• Assess how civilizations developed in 

Mesopotamia.  
• Evaluate why the Nile River was important to the 

ancient Egyptians. 
• Compare and contrasts characteristics of ancient 

Egyptian religion and society to other 
civilizations. 

• Analyze how Kush and Egypt influenced each 
other.   
 

Unit Vocabulary: 
• 3.1.8.C&F-  Decoding and Word Recognition & 

Vocabulary Development 
*Explicit vocabulary development through content    
vocabulary should be made visible in the classroom 
as an interactive word wall.  An interactive word wall 
should be tangible where students can pull words for 
the wall to use at their seats and/or stations/hubs.  It is 
recommended the teacher provide a visual of the 
word as well as the part of speech.  The terms should 
be clear, visible, and student friendly.  The definition 
should be included on the other side of the 
vocabulary display.  
• Home erectus 
• Home sapiens 
• Fertile Crescent 
• Silt 
• Irrigation 
• Canals 
• City-state 
• Gilgamesh 
• Sargon 
• Mesopotamia 
• Polytheism 
• Scribe  
• Epics 
• Ziggurat 
• Monarch 
• Hammurabi’s Code 
• Chariot 
• Nebuchadnezzer 
• Tigris and Euphrates River 
• Nile River 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

• Fossil 
• Artifacts 
• Culture 
• Archaeology 
• Primary source 
• Secondary source 
• Geography 
• Landforms 
• Environment 
• Features 
• Region 
• Resources 
• Prehistory 
• Hominid 
• Ancestor 
• Paleolithic Era 
• Society 
• Hunter-gatherers 
• Migrate 
• Ice Age 
• Mesolithic Era 
• Neolithic Age 
• Domestication 
• Agriculture 
• Megaliths 
• Australopithecus 
• Homo habilis 
• Menes 
• Pharaoh 
• Dynasty 
• Khufu 
• Afterlife 
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• Sumerian 
• Cuneiform 
• Pictographs 
• Pheonicans 
• Cataracts 
• Delta 

 

 

 

 

 

 

• Mummies 
• Elite 
• Queen Hatshepsut 
• Ramses the Great 
• Hieroglyphics 
• Papyrus 
• Rosetta Stone 
• Sphines 
• Obelisk 
• King Tutankhamen 
• Piankhi 
• Queen Shanakhdakheto 
• King Ezana 
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Ancient Civilizations 

Midterm and Final Assessment 
As of September of 2012 

Sixth grade students throughout Jersey City will partake in four diagnostic assessments tied to the historical era of 
Ancient Civilizations.   These four assessments consist of: quarterly assessment 1 covering everything covered from 
the 1st marking period, a midterm covering everything from marking periods 1 & 2, quarterly assessment 3 covering 
content from the 3rd marking period, and the final at the end of marking period four covering everything from 
marking periods 3 & 4.   The Jersey City School District will issue test dates for all sixth grade students to take these 
district-wide assessments.  The test cannot be altered and must be given as is.  These assessments are developed off 
the pacing of the curriculum. The assessments are broken into a diagnostic section as well as historical content 
knowledge.  Students in sixth grade will be responsible to recall each section of this curriculum so that they may 
successfully complete the Ancient Civilizations quarterly assessments, midterm, and final.  The mid-term and final 
breaks down into four parts: Part I.  Multiple Choice, Part II.  Constructed-Response, Part III.  Document-Based 
Questions, and Part  IV. Analyzing Data. The assessments are based off the curriculum; teachers are encouraged to 
add activities that are innovative, educational, and engaging, while covering the topics listed in this curriculum.  The 
assessment at the end of this curriculum will serve as the Pre and Post-test for the first MP and in preparation for the 
quarterly assessments, midterm, and final.   
 

Summative Assessment  (Culminating Activity)  (Begin Week One; Due Week Nine) 
Evidence of Learning 

 
Grade 6 Unit One Social Studies & Language Arts  

Travel Brochure of an River Valley Civilization 
Project Based Learning 

This project requires students to examine a variety of travel brochures to assist them with the 
layout and the information, which is included in these types of brochures. Students should be 
permitted to analyze travel brochure to get ideas for their own brochures. If students have access 
to technology, Microsoft Publisher can be used to organize their travel brochure. Teachers should 
assign group roles/responsibilities and select the topics/headings to be included in the brochure. 
This assignment requires students to take good notes and research Mesopotamia’s or Egypt’s past 
and present. Students are required to organize their information/observation handouts and other 
materials in preparation for categorizing their brochures. Students need to select several images or 
illustrations, which can be included. Students are responsible for creating all aspect of the travel 
brochure. 

Essential Question: How is information about a country used to develop a purposeful brochure? 

Working in small groups, students will create a realistic travel brochure of Mesopotamia or 
Egypt. Students select ten important facts to include in the brochure. Some possible facts which 
can be included: 

•  detailed map of Ancient Mesopotamia or Egypt  
•  list of major cities  
•  list of landmarks with visual images  
•  information about language(s) spoken  
•  facts about the government  
•  information about the culture of Ancient Mesopotamia or Egypt  
•  types of transportation a visitor might see and use  
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• how natural geography played an important role in the lives of people  
•  performing arts venues and performances  
•  museums  
•  restaurants, ethnic foods  
•  recreation and outdoor activities  
•  national and local parks  
• maps  
•  weather during all seasons, average high and low temperatures, rainy and  dry seasons  
•  tourism agency locations and phone numbers  
• passport and visa information  
• hieroglyphic message to be decoded using a hieroglyphic decoder such as  The Hieroglyphic Alphabet or 

Hieroglyphic Decoder.  
 
 
Objectives: 
 
Social Studies: 

1. SWAT:  Analyze a travel brochure to gain an understanding of how this type of 
informational brochure is organized. 

2. SWAT:  Understand the elements of a good travel brochure and use this information to 
develop their own River Valley Civilization brochure.   

 
Procedure: 

1. Teacher asks students to share their experiences while traveling. Use the  following 
guiding questions. Where did they go? How did their families decide to go to these 
places? What kinds of brochures, travel guides, books, and/or advertisements did their 
families explore before traveling? Students share what they know about travel guides and 
travel brochures.  

2. Display travel brochures and inform students that they will create their own travel 
brochure for a River Valley Civilizations.   

3. As a whole group, analyze a travel brochure using the following guiding questions: 

a. Are there maps? 
b. Photos? 
c. Diagrams? 
d. Language and Vocabulary? 
e. How is the text in the brochure is presented? 

 
4. After the students have had some time to look through the brochures, ask  them to share 

more about what they saw in the brochures.  

5.  Students brainstorm what information/topic the travel brochures contain.  Teacher record 
their responses on the board or on chart paper. Then inform students that their travel 
brochure would need to contain this specific information: Brief summary of the setting, 
with highlights of important places, location, including a map, Geography, Major cities, 
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Well-known places, Historic Sites and Landmarks, Recreation and Outdoor Activities-
parks, sports, water, Entertainment, Climate and overall weather conditions, 
Transportation, Arts and Culture, including museums, theaters, places to visit, Languages 
and Local Dialect, Food that the area is known for and Pictures/Graphics.  

 
Travel Brochure Websites:  

These sites provide information on sample travel brochures and travel information on an array of 
countries. 

• www.lonelyplanet.com  
• www.travel.yahoo.com   
• www.mapquest.com   
• www.maps.nationalgeographic.com/mapmachine   
• www.cia.gov  
• www.travel-library.com  
• www.exite.com/travel   
• www.yahoo.travelon.com  
• www.expedia.com  
• www.wtg-online.com  
 
 
Analyzing a Travel Brochure 

1. What is the first thing you notice about the travel brochure? Explain the design of the cover. 

2. What is the layout of the brochure? Is it easy to follow or confusing? Why? 

3. Does the brochure make you want to travel to that destination? 

4. Make a list of specific information that you find in the brochure. 

5. Do you think the brochure is missing any information that would be important to a traveler? 
List the information. 

6. How would you improve this travel brochure to make it more informative or helpful to a 
traveler? 
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River Valley Civilization Travel Brochure Rubric 

 
Category Distinguished Proficient Partially 

Proficient  
Below 

Proficient 
Headlines Layout & 

Captions 
Headlines are relevant 
and immediately engage 
the reader. Travel 
brochure is organized 
into neat, typed columns. 

 

Headlines are relevant 
and attempt to engage the 
reader. Travel brochure is 
organized into neat, typed 
columns. 

 

Headlines are relevant 
and Travel brochure is 
organized into neat, typed 
columns. 

 

Headlines are irrelevant. 
Travel brochure is not 
typed or organized 
appropriately. 

 

Conventions Travel brochure is clearly 
organized with few or no 
errors in grammar, 
spelling, and punctuation. 

 

Travel brochure is well 
organized with minor 
errors in grammar, 
spelling, and punctuation. 

 

Travel brochure shows 
some organization. Some 
rules of grammar, 
spelling, and punctuation 
are followed. 

 

Travel brochure contains 
many errors in grammar, 
spelling, and punctuation. 
Confuses the reader. 

 

Graphics & Creativity Attractive graphics 
support the text by 
providing visual 
reinforcement of ideas 
and information. All 
graphics have captions 
that accurately describe 
the visual. 

 

Graphics support the text 
by providing visual 
reinforcement of ideas 
and information. All 
graphics have captions 
that somewhat describe 
the visual. 

 

Some graphics support 
the text. Most graphics 
have captions that 
describe the visual. 

 

Graphics do not support 
the text. Many captions 
are missing. 

 

Use of Primary Sources At least 10 primary 
sources are used and all 
are accurately 
documented in the 
desired format. 

 

At least 10 primary 
sources are used and 
most are accurately 
documented in the 
desired format. 

 

At least 7 primary 
sources are used and 
most are accurately 
documented in the 
desired format. 

 

Few primary sources are 
used and are not 
accurately documented. 

 

Historical Accuracy Information demonstrates 
a solid understanding of 
events and issues 
surrounding Egypt past 
and present. 

 

Mostly demonstrate a 
satisfactory 
understanding of events 
and issues surrounding 

 

Some demonstration an 
understanding of events 
and issues surrounding 
the River Valleys past 

and present 

Does not demonstrate an 
understanding of the 

events and issues 
surrounding River Valley 
Civilizations of the past 

and present 

Content Includes many 
interesting, unique, and 
accurate facts and details 
about River Valley 
Civilizations. 

Includes some 
interesting, unique, and 
accurate facts and details 
about River Valley 
Civilizations 

Includes facts and details 
about River Valley 
Civilizations 

Includes very few facts 
and details about River 
Valley Civilizations 

Research Brochure is well 
researched in that it 
uses a large variety of 
sources 

 

Brochure is 
researched using a 
variety of sources 

 

Brochure uses few 
sources 

Articles shows very little 
research 
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Formative Assessments 
• Student conferences (Check for student’s pace of 

Culminating activity, assignments, understanding 
of historical content, summarizing skills)  

• Exit Slips/ www.socrative.com    
Socrative allows teachers to collected quantitative data, 
students enter a response through Socrative and an Excel 
spreadsheet is generated for the teacher’s review.  

• Do Now Activities www.polleverywhere.com  
Poll everywhere is a free response system (similar to clickers) 
where students post open-ended responses to questions (Do 
Nows) or participate in a survey like review for an exam. 

• Running blog to discuss Ancient Civilizations and 
(www.blogger.com is free) 

• Photo or Political Cartoon analysis (A tip sheet on how to 
analyze political cartoons is attached in the Resource section of 
this curriculum).  

• Webquest: A web quest is meant to guide students through a 
process of inquiry through a set of assigned tasks that lead 
them to a conclusion, or that results in a product.  

o Examples: 
 Ancient Civilizations Webquest 
 http://tiny.cc/gi82gw  
 http://tiny.cc/6j82gw  
 http://tiny.cc/wk82gw  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Electronic Survey (www.surveymonkey.com and Google 
Forms is free) 

• Ancient Civilizations- Student created subpages based on 
a topic involving Early Man, Mesopotamia, Egypt, the 
Nile River, and the Fertile Crescent. 

• Edmodo- Social networking site where students can 
discuss class assignments and projects.  Teacher, 
students and parents can all post comments and 
reflections.  
 

Skills to Build Upon for Diagnostic 
Assessments (Midterm/Final) 
 
• Using Special- Purpose Maps 
• Documents-Based Questions 
• Analyzing Graphic Data 
• Analyzing Political Cartoons 
• Identifying Main Ideas/Summarizing 
• Sequencing  
• Identifying Cause and Effect/Make Predictions 
• Drawing Inferences and Conclusions 
• Making Valid Generalizations 
• Distinguishing Fact and Opinion 
• Comparing and Contrasting 
• Analyzing Primary Sources  
• Identifying Frame of Reference and Point of View  
• Using Secondary Sources 
• Analyzing Diagrams and Charts 
• Constructed Reponses and Open-Ended 
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Suggested	  Lessons	  	  
Lessons Timeframe 
Lesson 1 

The Study of Mesopotamia  

 

4 class periods  

Lesson 2 
A Description of a Historical Place 

 

5 class periods 

Lesson 3 
Hieroglyphics in Architecture 

 

1 class period 

Curriculum Development Resources 
Click the links below to access additional resources used to design this unit: 
 
New Jersey Core Curriculum Content Standards 
 
Technology in the Social Studies Classroom 
 
Technology Core Curriculum Content Standards 
 
National Educational Technology Standards (NETS•T) and Performance Indicators for Teacher 
 
Common Core State Standards 
 
Technology Resources for Software that students will use: 

• www.internet4classrooms.com/on-line.htm (Variety of Programs) 
• www.actden.com/pp/  (PowerPoint) 
• www.bcschools.net/staff/MicrosoftOffice.htm  (Microsoft Tutorials) 
• www.bbhcsd.org/start/t4t/  (Microsoft Products Tutorials) 
• www.blogger.com Blog platform 
 

Content Resources 
 
Early Humans  http://earlyhumans.mrdonn.org/  
Provides information on different stages of early humans including; Home Habilis, Homo 
Erectus, and Homo Sapiens. 
 
Lesson Plans and Activities for Teachers on Early Humans http://tiny.cc/h8z2gw  
Teachers can go to this site for lesson plans, unit activities, online simulations and more relating 
to Early Humans. 
 
The Stone Age  http://tiny.cc/ab02gw  
Visitors can find information on the Paleolithic Period and review the study of fossils and 
artifacts to uncover history of ancient civilizations.  
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The Cave of Chauvet- Pont- d’Arc  http://tiny.cc/pg02gw  
Visitors can visit and explore the Chauvet cave in France online, conduct research, and tour the 
inside. 
 
The History of Archaeology in the Balearics  http://tiny.cc/7j02gw  
Take a look at the archaeological finds on the Mediterranean island of Mallorca as an exploring 
archaeologist. 
 
Stone Sites  http://tiny.cc/sm02gw  
Visit various stone structures around the world believed to be from the Stone Age. 
 
Pictographic Writing:  Cuneiform  
 
Sumerian Writing:  Pictographs and Cuneiform http://tiny.cc/ls02gw  
Research and complete activities like a Sumerian in ancient Mesopotamia.  
 
Houses of Eternity  http://tiny.cc/7u02gw  
Visit this website to learn how, when, and why the pyramids were built in Egypt. 
 
Pyramids- The Inside Story  http://tiny.cc/fw02gw  
Learn more about the pyramids of Egypt through this online simulation as a virtual tour as they 
are built then explore inside.  
 
Hieroglyphics  http://tiny.cc/7y02gw  
Research the creation of Egyptian Hieroglyphics and view over 2,000 characters. 
 
Egyptian Hieroglyphics  http://tiny.cc/a102gw  
Review documents that were discovered thousands of years ago of Egyptians who documented 
their lives during history. 
 
Read Like a Historian  http://tiny.cc/j802gw and  http://tiny.cc/nl12gw  
This websites provides teachers with a guide to better assist students with reading historical texts 
from both primary and secondary sources.   
 
 
 
 
 
 
 
 
 
 
 
 



Jersey	  City	  Public	  Schools	  
Department	  of	  Curriculum	  and	  Instruction	  	  

ENGAGING	  STUDENTS	  •	  FOSTERING	  ACHIEVEMENT	  •	  CULTIVATING	  21ST	  CENTURY	  GLOBAL	  SKILLS	  
 

Created for New Jersey school districts through a project of the New Jersey Department of Education, Office of Academic Standards, 
in partnership with the N.J Association for Supervision and Curriculum Development and the N.J. Principals and Supervisors Association. 

 
Document Analysis Worksheets  http://tiny.cc/3b12gw  
The following document analysis worksheets were designed and developed by the Education 
Staff of the National Archives and Records Administration. You may find these worksheets 
useful as you introduce students to various documents. Thousands of documents are available 
throughout sections of the National Archives website, including: Teaching With Documents, 
Online Exhibits, and the ARC Online Catalog. 

• Written Document  
• Photograph 
• Cartoon 
• Poster 
• Map 
• Artifact 
• Motion Picture 
• Sound Recording 

 
How to Analyze Written Sources  http://tiny.cc/nl12gw  
View this PDF on how to analyze primary and secondary sources in history.  
 
 
Teacher Notes 
 
Part I. Early Humans and the Agricultural Revolution 
Time Frame:  5 class periods 
 

1. SWAT: Analyze how people adapted to their environment. 
2. SWAT:  Evaluate how advances during the Paleolithic Age made it possible for humans to survive the Ice 

Age. 
3. SWAT:  Assess why people created permanent settlements when they began to farm. 
4. SWAT:  Analyze how tools and roles changed as a result of permanent communities.   
5. SWAT:  Write a descriptive paragraph on how trial and error helped humans survive. 
6. SWAT:  Draw conclusions about why the Agricultural Revolution was a revolution.  

 
Studying the Past 
 
Anthropology is the study of how human beings behave, how they act together, where they came from, and what 
makes one group of people different from another.  Archaeologists study human life from the past by examining the 
things people left behind.  To learn about the earliest humans, archaeologists depend on fossils, which are hardened 
remains or imprints of livings things that existed.  As archaeologists dig up sites of ancient civilizations, they look for 
artifacts such as tools pottery, or weapons.   
 
1.  The Paleolithic Age 
 
Historians call the early period of human history the Stone Age because it was during this time 
that humans used stones to make tools and weapons.  The Paleolithic Age was the earliest part of 
this period.  It began around 2.5 million years ago and lasted until around 800 B.C.    
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• Survival:   
 

o Paleolithic people were called nomads because they constantly had to move around in search of 
food.  They traveled in groups, or bands, of about 20 to 30 people.  

o Paleolithic people survived by hunting and gathering, the search for food was their main activity.  
They hunted buffalo, bison, wild goats, reindeer, and other animals depending on where they lived.  
Along coastal areas they would also fish. These early people also gathered wild nuts, berries, fruits, 
wild grains, and green plants.  

o Climate affected how Paleolithic people lived.  Those who lived in cold areas made clothes from 
animal skins to stay warm.  They sought protection in available natural shelters like saves and rock 
overhangs.  Over time, humans learned to make shelter as tents using animal skin, brush, and wood.  
In cold climate, some made shelter from ice and snow.  People living in warmer climates needed 
shelter for safety from large animals.   

o Fire was discovered during the Paleolithic Age and used for light, warmth, and to cook food.  
 

• Invention of Tools 
 

o Technology- tools and methods to perform tasks, was first used by Paleolithic people.  Before this 
time, sticks, stones, and tree branches served as tools.  Later, people made devices from a hard 
stone called flint.  

o Over time people made more complex tools such as spears, bows, and arrows making it easier to 
hunt and kill larger animals.   

• Language and Arts 
 

o One major development during this age was spoken language.  Up until this time people 
communicated with sound and gestures.  Ancient people started to express themselves in words for 
the same reasons we do today.  Early people expressed themselves through art.  Paleolithic cave art 
have been found all over the world.  They used crushed yellow, black, and red rocks, and combined 
them with animals fat to make paint.  They used twigs and their fingertips to paint on the rock 
walls. Later, they used animal hair in the form of a brush.  Early people created scenes of lions, 
oxen, panthers, and other animals on the cave walls.   

• The Ice Age 
 

o The Ice Age was a long period of ice and cold that affected all of Earth around 10,000 years ago.  
Thick sheets of ice moved across large parts of Europe, Asia, and North America.  The low sea 
levels exposed a strip of dry land connecting the continents of Asia and North America called a 
land bridge.  It acted as a highway allowing people to move across from Asia to North America.  
From there, Paleolithic people moved southwest to settle in different regions.  

o Survival during the Ice age was difficult.  To survive cold temperatures, humans had to adapt to 
change many areas where they lived.  One way they adapted is by changing their diets by eating 
meals with more fat.  They built stronger shelters to protect themselves from the cold.  
 

2.  The Neolithic Age 
 
After the Stone and Ice Ages, people began staying in one place to grow grains and vegetables.  Farming replaced 
hunting and gathering as the main source of food.  People began to domesticate or tame, animals for human use.   
Animals transported goods and provided meat, milk, and wool.  The Neolithic Age began around 8000 B.C. and last 
for 4,000 years.  The real change between the Paleolithic Age to the Neolithic Age was the shift from hunting and 
gathering to systematic agriculture allowing food to grow on a regular basis.  By the end of the Neolithic Age, people 
made more technological advances.  Toolmakers created better farming tools as the need for those arose including, 
hoes for digging soil, sickles for cutting grain, and millstones for grinding flour.  In some areas, people began to work 
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with metals, including copper.  Craftspeople in western Asia discovered that mixing copper and tin formed bronze 
which was stronger than copper.   
 

• Farming 
 

o People started growing wheat and barley around 8000 B.C. in southwest Asia.  They domesticated 
goats, pigs, cows, and sheep.  By 4000 B.C., farming was an established economic activity in 
Europe.  Around the same time, people in the Nile Valley in Egypt started to grow wheat and 
barley.  Farming soon spread to other regions including Africa where they grew yams and bananas.  
In India, they grew wheat and barley.  By 6000 B.C. people in northern China were growing 
millet, and were domesticating dogs and pigs and grew rice.  In the Western Hemisphere, people in 
Mexico and Central America were growing corn, squash, and potatoes and domesticated chickens 
and dogs.   

 
• Life in the Neolithic Age 

 
o People mainly settled in villages where they build permanent homes.  They located villages near 

fields so people could plant, grow, and harvest their crops and well as around rivers for water.  
Neolithic farming villages developed hroughout Europe, India, Egypt, China, and Mexico.  One of 
the oldest communities was called Jericho in southwest Asia known as present day Israel and 
Jordan called the West Bank.  Another well known Neolithic community was Catalhuyuk in 
present-day Turkey.  The people lived in simple mud-brick houses that were built close together 
where people entered their homes using ladders to enter through the rooftop.  Special places called 
shrines, served as holy places and were decorated with images of gods and goddesses.  Farmers 
grew fruits, nuts, and grains, and raised sheep, goats, and cattle to provide them with milk and 
meat.  They ate fish and bird eggs as well.   
 

• The Benefits of a Settled Life 
 

o A settled life provided for greater security and stead food supplies created healthier growing 
populations.  As populations increased, more workers became available and those individuals 
could grow more crops.  As villages produced more food, people began to trade their food for 
other supplies they could not produce themselves.  People started to take up specific jobs as their 
talents allowed for the first time.  Some people were artisans or skilled workers.  They made 
weapons and jewelry that they traded with neighboring communities.  Pottery was made from clay 
to store grain and food.  They used plant fibers to weave cloth.  The roles of men and women 
changed when people moved to settlements.  Men worked in the fields to farm and herd the 
animals.  They gradually became more responsible for growing food and protecting the village.  
Women bore the children and stayed in the villages.  Women managed the food supply and 
performed other tasks.   

 
3.  Civilizations Emerge 
 
Humans began to develop in more complex cultures.  Four greater river valley civilizations emerged:  Mesopotamia, 
Egypt, India, and China.   
 

• Cities and Government 
 

o The first civilizations developed in river valleys, where fertile land made it easy to grow crops and 
feed large numbers of people and it also provided fish and water.  It also encouraged trade, which 
allowed for the exchange of both goods and ideas.  The cities that developed these valleys became 
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the centers of civilizations.   
o People formed governments to protect themselves and their food supplies.  The first governments 

were monarchies led by a king and queen.  Monarchs created armies to defend against enemies and 
made laws to keep order.  They also appointed government officials who managed food supplies 
and building projects.   

 
• Religions 

 
o Emerged to help people explain their lives.  It helped to explain the forces of nature and the role of 

humans in the world.  Early people believed that gods were responsible for a community’s survival.  
Priests performed religious ceremonies to try to win the support of gods.  Rulers claimed that their 
own power was based on the approval of gods.     
 

• Social Structures 
 

o Early civilizations had social class structures.  People in society were organized into groups defined 
by the type of work they did and the amount of wealth or power they had.  Rulers and priests, 
government officials, and warriors made up the highest social class.  They set the rules and made 
the important decisions.  Below this class was a large group of free people, including farmers, 
artisan, and craftspeople.  At the bottom of the class structure were enslaved people, most of whom 
were captured enemies during war.  
 
 

• Writing and Art 
 

o To pass on information, writing was invented.  Symbols were used in place of letters and words.  
Writing became an important feature of these new civilizations.  People use writing to keep 
accurate records and to preserve stories.  Artists created paintings and sculptures for enjoyment 
portraying gods and forces of nature.  People designed massive buildings that served as places of 
worship or burial toms for kings.   
  

Part II.  Mesopotamia and the Fertile Crescent  
Time Frame: 10 class periods 
 

1. SWAT: Analyze why people settled in Mesopotamia. 
2. SWAT:  Compare and contrast how Gilgamesh relates to modern-day literature pieces.  
3. SWAT:  Analyze the Sumerian ideas and inventions that have been passed on to other civilizations. 
4. SWAT:  Discuss how civilization developed in Mesopotamia. 
5. SWAT:  Evaluate the contributions the Assyrians made to Southwest Asia. 
6. SWAT:  Analyze why Babylon was an important city in the ancient world.   

 
The world’s first civilizations developed on Asia and Africa after people learned how to farm.  These civilizations 
began in river valleys, which were perfect places for people to grow crops and trade.  People built the first towns and 
cities and invented government, writing, and the wheel.  They also crated huge buildings and temples and produced 
incredible art.   
 
1.  Geography 
 

• Rivers Support the Growth of Civilization 
o Early people settled where crops would grow and they usually grew well near rivers where water 

was available and regular floods made the soil rich.   
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2.  Mesopotamia “The land between two rivers” 

• The Tigris and Euphrates Rivers are the most important physical features of the region known as 
Mesopotamia.  It means “between the rivers” in Greek.  This region is part of a larger area called the Fertile 
Crescent, a large arc of rich, or fertile, farmland.  It extends from the Persian Gulf to the Mediterranean Sea.   
The Tigris and Euphrates Rivers flow down this region from the hills in the north to the low-lying plains in 
the south.  

• Hunter-gatherer groups first settled in Mesopotamia ore than 12,000 years ago.  They learned how to plant 
crops and grown their own food.  Every year the Tigris and Euphrates Rivers would flood and brought silt, a 
mixture of rich soil and tiny rocks, to the land.  The fertile silt made it ideal for farming.  Farmers grew 
wheat, barley, and other grains.  Livestock, birds, and fish were also good sources of food.  Plentiful food 
led to population growth, and villages formed.  These early villages developed the world’s first civilization.   

 
3.  Farming and Cities 

• Although there was fertile soil, it didn’t rain much.  This means that the water levels in the Tigris and 
Euphrates Rivers depended on how much rain fell in eastern Asia Minor where the two rivers began.  When 
the water levels got too high, flooding destroyed the crops, killed livestock, and washed away homes.  
Farmers needed a way to control the rivers’ flow.   

• Mesopotamians used irrigation, a way of supplying water to an area of land.  They dug out large storage 
basins to hold water supplies.  Then they dug canals that connected these basins to a network of ditches 
which brought water to the fields.  To protect these fields from flooding, farmers built up banks on the 
Tigris and Euphrates which help back floodwaters when river levels were too high.   

• Irrigation increased the amount of food farmers were able to grow allowing the farmers to become more 
productive and fewer people to farm.  As a result, new occupations evolved.  This type of arrangement in 
which each workers specializes in a particular task or job is called division of labor. 

• Mesopotamian settlements grew in size and complexity.  Society was still based on agriculture where most 
people worked in farming jobs.  Cities started to become important places where people traded goods and 
cities provided leaders with power bases.  They were political, religious, cultural, and economic centers of 
civilization. 

  
Part III.  The Rise of Sumer and its Achievements  
Time Frame: 10 class periods 
 

1. SWAT: Analyze Sumer as the world’s first civilization. 
2. SWAT:  Evaluate Sumer’s achievements and its effect on other civilizations. 

 
1.  City-States 

• Sumer is located in southern Mesopotamia and the Sumerians are known in history to have developed the 
world’s first civilization there. 

• Most people in Sumer were farmers where they lived mainly in rural or countryside areas.  The centers of 
Sumerian society were the cities.  As a result, the basic political unit of Sumer combined the two parts called 
a city-state.  A city-state consisted of a city and all the countryside around it.  The amount of countryside 
controlled by each city-state depended on its military strength.  Stronger city-states controlled larger areas.  
Sumerians built strong, thick walls around their cities for protection.  The city-states of Uruk and Ur fought 
for dominance and land.  Once of Uruk’s kings, Gilgamesh, became a legendary figure in Sumerian 
literature. 
   

2.  Akkadian Empire 
• The Akkadians created another city along the Tigris and Euphrates Rivers just north of the Sumerians.  

Peace between the Akkadians and the Sumerians broken when Sargon sought to extend Akkadian territory.  
He built a new capital Akkad on the Euphrates River, near what is present day Baghdad.  Sargon’s soldiers 
conquered northern Mesopotamia bringing the entire region to his rule.  He established the world’s first 
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empire under a single rule.  The Akkadian Empire stretched from the Persian Gulf to the Mediterranean Sea.  
Eventually, Ur, the Sumerian city-state, rebuilt its strength and conquered the rest of Mesopotamia and once 
again became the most powerful civilization in the region. 
   

3.  Religion 
• Sumerians practiced polytheism, which is the worship of many gods.  Enlil- Lord of the Air, Enki- God of 

Wisdom, and Inanna-  Goddess of Love and War.  Utu and Nanna-  Gods that represented the sun and 
moon.  Each city-state had one god to be its protector.  The Sumerians believed their gods has enormous 
powers that could bring good a good harvest or a disastrous flood.  They could bring illness, good health and 
wealth.  The Sumerians believed that success in every area of life depended on pleasing the gods and they 
each had a service and duty to serve and worship the gods.   
 

4.  Social Order 
• Priests occupied a high level in Sumer’s social hierarchy, the division of society by rank or class.  Priests 

were just below kings.  The kings of Sumer claimed that they had been chosen by the gods to rule.  Below 
the priests were skilled craftspeople, merchants and traders.  Below traders were farmers and laborers who 
made up the large working class.  Slaves were at the bottom of the social order.  Men and women had 
different roles.  Men held political power and made laws, women took care of the home and children.  
Education was usually for men, but some upper class women were educated as well.   
 

5.  Achievements 
• Invention of Writing: Cuneiform, Pictographs, and Scribe 
• Technical Advances:  The Wheel- for carts and vehicles, The Plow- for planting, Sewers- for under city 

streets, Bronze- to make stronger tools and weapons, Makeup and Glass jewelry. 
• Math and Science:  Math-  Developed a system based on the number 60 dividing the year into 12 months. 

Science-   Recorded their studied on tablets for studies on animals, plants, and minerals. 
• Medicine:  Used ingredients from animals , plants, and minerals to produce healing drugs.  
• Art:  Skilled in art, metal work, and architecture where they designed a ziggurat, a pyramid shaped temple 

tower.   
• Music:  Played reed pipes, drums, tambourines, and stringed instruments called lyres.  

 
6.  The Rise of Babylon 

• Babylon was a city located on the Euphrates River near present day Baghdad, Iraq and had once been a 
Sumerian town.  By 1800 B.C., it was home to a very powerful government whose king was Hammurabi 
and would become the city’s greatest monarch.  He was a brilliant leader who armies fought battles to 
expand his power.  He brought all of Mesopotamia into his empire, called the Babylonian Empire after his 
capital.  He was a able ruler who could govern a huge empire, oversaw many buildings and irrigation 
projects and improved Babylon’s tax collection system to help pay for them.   

 
7.  Hammurabi’s Code “Eye for an Eye” 

• A set of 282 laws that dealt with almost every part of daily life.  There were laws on everything from trade, 
loans, and theft to marriage, injury, and murder.  It contained some ideas that are still found in laws today.  
Specific crimes brought specific penalties but social class did matter.  Injuring a rich man brought a great 
penalty than injuring a poor man.   

• This code was important not only for how thorough it was but also because it was written down for all to 
see.  People all over the empire could read exactly what the law was. 

• Hammurabi ruled for 42 years allowing Babylon to become the most important city in Mesopotamia but 
declined after his death.   

 
8.  Hittites  

• Several other civilizations started to develop in and around the Fertile Crescent.  The Hittites built a strong 
kingdom in Asia Minor in present day Turkey.  Their success came from two military advantages: 1.  
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Among the first people to master ironworking and could produce strong weapons for war, and 2.  Skillfully 
used the chariot, a wheeled, horse-drawn cart used in battle allowing the soldier sot move quickly.   

 
9.  The Assyrians 

• From northern Mesopotamia, briefly gained control of Babylon but was soon overrun by invaders.  The 
Assyrians began to conquer the Fertile Crescent around 900 B.C. and took over parts of Asia Minor and 
Egypt.  The keys to their success was their strong army.  They used iron weapons and chariots, and had a 
well organized army.  They were fierce in battle.  After conquering the Fertile Crescent, the Assyrians ruled 
from Nineveh where they demanded heavy taxes from across the empire.   

 
10.  The Chaldeans 

• A group from the Syrian Desert led other people in an attack on the Assyrians in 612 B.C.  and destroyed 
the Neneveh and the Assyrian Empire.  Chaldeans set up a new empire, Nebuchadnessar who was the 
empire’s king, rebuilt Babylon into a beautiful city.  Trees and flowers grew on its terraces and roods.  The 
Chaldeans admired Sumerian culture and studied their language and built temples for their gods.   

 
11.  The Pheonicians 

• Located on the western end of the Fertile Crescent where they created wealthy trading society.  Present day 
Lebanon occupies what once Phoenicia.  It was rich with cedar trees and was important for timer, a valuable 
trade item.  Their most famous invention was the alphabet. 

 

PART IV.  ANCIENT EGYPT  
Time Frame: 10 class periods 
Essential Questions:   

• How was the success of the Egyptian civilization tied to the Nile River? 
• How do natural resources affect the development of a society?  
• Throughout history, how have people used technology to adapt to their natural environment?  
• What is the purpose of preservation / mummification?  
• How does climate change affect people over time? 
• How does religion influence the development of a government?  
• What role do myths and folktales serve in societies? 

 
1. SWAT:  Analyze Egypt’s geography helped shape its civilizations and farming methods.    
2. SWAT:  Evaluate why the Nile River was important to the ancient Egyptians. 
3. SWAT:  Discuss the characteristics of ancient Egyptian religion and society. 
4. SWAT:  Compare information on populations of the Fertile Crescent and Nile River Valley. 
5. SWAT:  Analyze how belief in the afterlife influenced ancient Egyptian life. 

 
1.  The Gift of the Nile 

• Geography played a role in the development of Egyptian civilization.  The Nile River was important to the 
region that the Greek historian Herodotus called Egypt the gift of the Nile. 

• The Nile is the lonest river in the world beginning in central Africa and runs 4,000 miles north to the 
Mediterranean Sea.   

• Ancient Egypt has two regions: southern region called Upper Egypt and the northern region called the 
Lower Egypt.  It was named so because the Nile flows from south to north.  The Nile cuts through the desert 
of Upper Egypt and creates a fertile river valley about 13 miles wide.   

• Each year rain falls south of Egypt in the highlands of east Africa allowing the Nile to flood.  The Nile 
floods were easier to predict than those of the Tigris and Euphrates Rivers.  Almost every year, the Nile 
flooded Upper Egypt in midsummer and Lower Egypt in the fall with very rich silt.  The silt made the soil 
ideal for farming.  When it flooded, the silt made the land a dark black color.  Egyptians believed the floods 
were miracles.  
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2.  Civilization 
• Hunter-gatherer groups moved into the Nile Valley more than 12,000 years ago, finding plants, wild 

animals, and fish to eat.  The Nile provided early Egyptian farmers with an abundance of food, in addition to 
the wheat, barley, fruits, and vegetables they grew as well as tamed cattle and sheep.  The Nile had 
additional advantages including natural barriers making it hard to invade Egypt. 
 

3.  Government 
• The king of Lower Egypt ruled Pe.  He wore a red crown to symbolize his authority. 
• Nekhen was the capital city of Upper Egypt, the king wore a cone-shaped white crown.   
• Menes called king of Upper Egypt in 3100 B.C. who wanted to unify Upper and Lower Egypt.  His armies 

of Menes invaded and took control of Lower Egypt.  He wore both  the white crown of Upper Egypt and the 
red crown of Lower Egypt to symbolize his leadership over two kingdoms.   

• Menes was Egypt’s first pharaoh-  ruler of Egypt as well as founded the first dynasty.  Mene built a capital 
at the southern tip of the Nile Delta, which was called Memphis which was the center of politics and culture.     

 
4.  Social Structure 

• The Egyptians believed that Egypt  belonged to the Gods and that the pharaoh came to earth to manage 
Egypt for the rest of the gods.  He had absolute power over all the land and people.  The pharaoh carried 
many responsibilities.   

• Pharaoh:  Ruled Egypt as a god 
• Nobles:  Officials and priests helped run the government and temples 
• Scribes and Craftspeople:  Scribes wrote and craftspeople produced goods 
• Farmers, Servants, and Slaves:  Most Egyptians were farmers, below them were servants and slaves.   
 

5.  Religion and Egyptian Life 
• Ancient Egypt has strong religious beliefs, worshipping the gods was part of a Egyptians everyday life. 

o The Gods:  Polytheism:  Belief in many gods, everyone was expected to worship the same gods.  
They built temples to the gods all over the kingdom where it collected payments from both the 
government and worshippers.  The payments allowed the temples to grow.  Memphis was a center 
of worship where people prayed to Ptah, the creator of the world. Egyptians have a god for almost 
everything. 

 Gods: 
• Re, or Amon-Re:  Sun God 
• Osiris:  God of the underworld 
• Isis:  Goddesses of magic 
• Horus:  Sky god, god of the pharaohs 

o The Afterlife:  Egyptians focused on the afterlife, life after death and that it was a happy place.  
The belief in the afterlife comes from their idea of ka (KAH) or a person’s life force.  When a 
person dies, his or her ka leaves the body and becomes a spirit.  To fulfill the ka’s needs, people fill 
tombs with objects for the afterlife such as tools, clothing, and weapons.  

o Burial Practices:  A body for the afterlife needs to be prepared and preserved.  If the body 
decayed, its spirit could not recognize it and would break the link between body and spirit.  To 
preserve the body, a method called embalming allows the body t be preserved for many years as 
well as mummification where bodies are wrapped in cloth for preservation.   
 

6.  The Pyramids 
• Egyptians believed burial sites were important and built pyramids to bury their rulers showing the ability to 

engineer large buildings.  Burial in a pyramid demonstrated a pharaoh’s importance and the size was a 
symbol of the pharaoh’s greatness. The point at the top of the pyramid symbolized the pharaoh’s jounry to 
the afterlife.   
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7.  Work and Daily Life 
• Scribes:  Honored and worked for the government and for temples.  They kept records and accounts for the 

state, write and copied religious texts, and did not have to pay taxes.  
• Artisans:  Sculptors, builders, carpenters, jewelers, metal workers, and leather workers.  They worked for 

the government or for temples making furniture, pottery, footwear and more.   
• Architects:  Designed temples and royal tombs allowing them to rise to become high officials.   
• Soldiers:  Being in the military offered a chance to rise in status.  They received land as payment.  
• Farmers and Peasants:  Bottom of the social scale and made up most of Egypt’s population.  Prepared the 

land for farming and helped the farmers with seeding.  Farmers would give crops to the pharaoh as tax.   
• Slaves:  Bottom of the social scale, worked on farms, on building projects, and in households.   

 
8.  Egyptian Achievements 

• Writing:  Hieroglyphics- one of the world’s first writing systems  
• Papyrus:  Paper material made from reeds 
• Rosette Stone:  Stone slab inscribed with hieroglyphics 
• Texts:  Because of papyrus, historians can read the notes and records the Egyptians wrote including: science 

texts, historical records, stories, poems, and mythological tales.   
• Temples, Tombs, and Art:  Temples were the homes of the gods and people visited them to worship and 

offer the gods gifts and ask for favors.  Rows of sphinxes, imaginary creatures with the bodies of lions and 
heads of animals or humans, lined the entrance into the temples.   

 

PART IV.  CULMINATING ACTIVITY  
 

• TRAVEL BROCHURE 
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	  Suggested	  Lesson	  Plan	  #1	  
Content Area: Social Studies 
Lesson Title: Study of Mesopotamia 
 

Timeframe: 4 class periods 

Lesson	  Components	  
21st Century Themes 

X Global Awareness X Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

X Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
X Information 

Literacy  
X Media Literacy X ICT Literacy  Life and Career Skills 

Interdisciplinary Connections:  Language Arts, Mathematics, Geography, Technology 
Integration of Technology:   
Equipment needed: Internet, LCD Projector, Digital Devices, Google DocsHolt 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

Swat:   
 
• Analyze Sumerian 

achievements and 
influences of today  

• Evaluate the 
discovery of 
agriculture and its 
effect on civilization 

• Discuss and support 
either side of an 
argument in a 
debate  

• Demonstrate writing, 
research, and 
presentation skills 

• Demonstrate, 
understand, and use 
maps, charts, and 
graphs 

• Evaluate the 

Lesson Sequence 
 
Day 1:  Agriculture and Irrigation 
 
Do Now:  How does geography allow 
civilization to develop? 
 
1.  Review the location of Mesopotamia, 
and discussion of how the geography 
allowed civilization to develop.  

2.  Ask students what they had for 
breakfast (list on an overhead or board). 
This may be done in small groups. Then 
ask students to figure out where each item 
came from (i.e. toast from bread, bread 
from grain, eggs, butter, yeast) Then have 
students list where each of these items are 
found (i.e. wheat farms, dairy farms).  

3.   Classroom discussion on what would 

Formative Assessment #1 
 
Use maps to show the spread 
of empires. Arcadian, 
Babylonian, Hittite, Assyrian, 
Persian.  
Then, have students construct 
a time line to show the 
various empires. 
 

Formative Assessment #2 
Holt Online Resources:  
Enrichment Activities-  

Economics and History: The 
First Coins 

 
Formative Assessment #3 

Holt Online Resources:  
Enrichment Activities-  From 

Wheel to Gear 
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interdependence of 
people  

• Compare and 
contrast the 
governments of 
Mesopotamia to our 
own in the United 
States. 

 
 

NJCCCS: 
CPI # 
 
6.2.8.A.1.a  Compare and 
contrast the social 
organization of early 
hunters/gathers and those 
who lived in early agrarian 
societies.   
 
6.2.8.A.2.a  Explain why 
different ancient river ally 
civilizations developed 
similar forms of government. 
 
6.2.8.A.2.c  Determine the 
role o slavery in economic 
and social structures in 
ancient river valley 
civilizations. 
 
6.2.8.B.2.a  Determine the 
extent to which geography 
influenced settlement, the 
development of trade 
networks, technological 
innovations, and the 
sustainability of ancient river 
valley civilizations.  
 
6.2.8.C.2.a  Explain how 
technological advancements 
led to greater economic 
specialization, improved 
weaponry, trade, and the 
development of a class 
system in ancient river 
valley civilizations.   
 
 

they have for breakfast if there were no 
farms. Explain vocabulary terms “hunter-
gatherer”, “nomadic/nomad”, “agriculture”. 
Tie in to Native Americans, before the 
advent of Europeans, and other societies in 
Africa and South America that still lead a 
hunter-gatherer existence.  

4.  Independently, have students list 
advantages, and disadvantages of the 
hunter-gatherer lifestyle. Have students list 
the advantages and disadvantages of 
agriculture. Then discuss lists in small 
groups. 

5. Have students brainstorm in their small 
groups how the people of Mesopotamia 
overcame these hardships (the development 
of irrigation).  Then in their groups, have 
groups use the cause and effect worksheet 
to develop a three step cause and effect 
chain starting from: people developed 
agriculture. This should be taken directly 
from their readings and could include, 
domestication of animals, construction of 
irrigation ditches, development of religion, 
and many others.  (See chart after this 
lesson plan) 

6.  Call upon groups to share their charts 
then close activity with a brief discussion 
reviewing the start of city-states and the 
development of agriculture.   

Day 2:  Religion and Epics 

Do Now:  Describe the life of a nomad. 

1.  Show students pictures/overheads of 
Pyramids, Ziggurats, Mayan Temples. Ask 
why they think ancient peoples built these 
huge structures. 

2.  Have students read in small groups 

Formative Assessment #4 
Holt Online Resources:  
Enrichment Activities-  

Economics and History: The 
First Coins 

 
Formative Assessment #5 

 
Holt Online Resources:  

Literature Activities-  Chapter 
3  The Epic of Gilgamesh, 
Retold by Anita Feagles 
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 information on  Sumerian religion.  Have 
students discuss within their groups 
similarities in Sumerian religion with 
activities in students daily life.  Then 
discuss and list as a whole class. 

3.  Define “Epic, Myth, Legend”. Introduce 
the epic of Gilgamesh. Have students read 
sections aloud. Compare to Comic book 
heroes. Show how Sumerians used these 
tales to entertain.  Here is a link to the full 
version of the Epic of Gilgamesh 
http://www.aina.org/books/eog/eog.pdf For 
a shorter version, go to pg. 70 in the Holt 
textbook.  

4.  After the class reads Gilgamesh as a 
whole, have students break back into their 
small groups to discuss the following 
questions based on the story. 

• What human emotion seems the 
seize Gilgamesh here?  How can 
you tell? 

• What stops Humbaba in his tracks?  
What line supports this? 

• What effect does Humbaba hope his 
words will have on Gilgamesh?  
What details of the story support 
your answer? 

• In Sumerian culture, the gods’ 
powers were thought to be 
enormous.  According to the story, 
what roles do gods play in people’s 
lives?   

• Violence was common in Sumerian 
society.  How does the character of 
Gilgamesh suggest that Sumerian 
society could be violent?  
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5.  Discuss the answers as a class. 

Day 3:  Cuneiform 

6. Make or purchase clay tablets with 
pictograph writing on them.  

7. Divide your identifications of 
pictographs into 4 or 5 different 
sources (ensuring that there are 
enough sources for each group to 
have one of each.)  

8. Define/give translations through your 
sources for about 1/2 the 
pictographs.  

9. Run copies of a Cuneiform activity 
worksheet. One per student. 

Worksheet Preparation: 

A) Back of Worksheet:   

10. Draw 5-6 pictographs and assign 
each a one word definition. 
Example:  * = star        

11. Do the same with the letters of the 
alphabet A-Z.  Assign each a 
"cuneiform" value.  Example: A = a 
triangle.   B = two sideways 
triangles.  C = 2 sideways, 2 upright 
triangles.  D = //  

12. These do not need to be historically 
correct, but should use consistent 
shapes; ie: triangles in various 
arrangements.  If you have a source, 
great.  If not, simply make them up.  
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B) Front of Worksheet: 

1.  Name these pictographs (pick 4 from 
your list) 

2.  What does this cuneiform say?  (using 
the "letters" you made up, create 3-4 words 
in cuneiform, such as HELLO, SUMER, 
MESOPOTAMIA.) 

3.  Write your name in Cuneiform.  

Day 4:  Government-  Hammurabi’s Code 
 
1.  Ask students if they think they will (or 
have) voted in School elections, or if any of 
them have or will run for student 
government.  

2.  Ask students how they would punish 
people who broke the law (be specific i.e. 
stole, hit their parents, hurt someone else) 
Write down answers on overhead. 

3.  Distribute copies of Hammurabi’s code. 
Have students read aloud as a whole group.  
View here online 
http://www.commonlaw.com/Hammurabi.h
tml  

4.  In small groups, have students reread 
code 7.  Have groups jot down their 
feelings and reactions to code 7.  As a 
group, have students compare students 
answers about punishment under the law 
with Hammurabi’s code "7". 

5.  Have students write “Which of these 
codes do you find more fair. Why?” "2, 3, 
or 7".  First independently then share in 
their small groups.  

6.  To close activity, discuss with students 
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the idea of a written code of law for 7 and 
14 as a whole group.  
 
Teacher Notes: Scope and Sequence 
 
 This lesson will includes: 
 
13. Mesopotamia peoples, work, food, 

shelter  
 
14. The rule of law, and development 

of government  
 

15. The development of written 
language  

 
16. The concepts of Religion, myths, 

legends, epics  
 
 
 

Differentiation 
 
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
 
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
in their classroom, the follow is recommended for differentiation.  
 
Resources Provided  
 

The British Museum:  Mesopotamia   http://tiny.cc/v222gw  
Site includes images, simulations, and other resources to make the study of Ancient Mesopotamia 
enticing for students. 
 
Internet Ancient History Sourcebook:  Mesopotamia   http://tiny.cc/i522gw  
Provides collections of public domains and copy-permitted historical texts relating to 
Mesopotamia. 
 
ABZU   http://tiny.cc/i822gw  
Scholarly guide to the Ancient Near East on the study of ancient Mesopotamia including news, 
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publications, research, archives, and maps.   
 
Electronic Passport to Mesopotamia   http://tiny.cc/ta32gw   
Mr. Dowling’s electronic passport helps students browse Mesopotamia as well as access to 
activities, games, and assessments.   
 
Lessons Plans on Mesopotamia and Egypt   http://tiny.cc/bd32gw 
Teachers can find lesson plans, unit, curriculums, and assessment relating to Mesopotamia and 
Egypt.   
 
Ancient History Page:  Mesopotamia    http://tiny.cc/gm32gw  
Mr. Donn’s website provides teachers with various resources relating to Mesopotamia. 
 
Your Be The Judge:  Hammurabi’s Code   http://tiny.cc/1p32gw  
Using Hammuarbi’s Code, you decide the proper punishment for shoddy workmen, straying 
wives, and abusive landlords.   
 
Teaching Mesopotamia   http://tiny.cc/4s32gw  
Website provides a complete lesson relating to life and culture in Mesopotamia. 
 
Hammurabi's Code  http://www.phillipmartin.info/hammurabi/homepage.htm  

Odyssey Online - graphics, info, games from the Michael C. Carlos Museum at Emory 
University  http://carlos.emory.edu/ODYSSEY/NEAREAST/homepg.html 

Mesopotamia from Wikipedia http://en.wikipedia.org/wiki/Mesopotamia 

Exploring Ancient World Cultures - Near East from Indiana 
 http://eawc.evansville.edu/nepage.htm 

Mesopotamia  http://web.archive.org/web/20041105085726/http://www.lksd.org/kongiganak
/kongiganak/ContinuousEdCarnagie/Carnagie/WorldHistory/WldHistoryCh2/WldHistory
Ch2EarlyCivilizations.htm 

Ancient Sumer from Vilanova College in Brisbane, 
AU http://www.vnc.qld.edu.au/enviro/sumer/2001.htm 

Mr. Dowling's Electronic Passport - Mesopotamia 
 http://www.mrdowling.com/603mesopotamia.html   
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Cause and Effect Worksheet 
 

CAUSE EFFECT 

People developed agriculture A steady supply of food was 
available 

A steady supply of food was 
available Development of permanent housing 

Development of permanent housing Beginnings of government 
 
 
 
 
 
 
 
 
 
 
 

 

History for Kids - The Sumerians, Babylonians, Assyrians, Hittites 
 http://www.historyforkids.org/learn/westasia/history/history.htm 

Mesopotamia (Assyria, Babylonia, Sumer) from the British 
Museum http://www.mesopotamia.co.uk/menu.html 

Mesopotamia from Fordham http://www.fordham.edu/halsall/ancient/asbook03.html 

The Sumerians http://www.fsmitha.com/h1/ch01.htm 

Ancient Mesopotamia http://www.historylink101.com/ancient_mesopotamia.htm 

Sumerians  http://www.crystalinks.com/sumer.html 

 
Web lessons:  http://www.weblessons.com/  :   The code is WL0100 
user name: first initial and last name     password: last name 
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Classroom Model for a 45-Minute Social Studies Period, Gr. 6- 8 

             
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Do Now (5 min.) 
• Independent Hook Activity that introduces the day’s objective/lesson 

 
Direct Instruction (10 min.) 

• Whole group 
• Social studies content-rich 
• Guided by district curriculum documents/NJCCCS 
• Introduce Objective 

Guided and Independent Inquiry (20-25 min.) 
• Students work independently, in a small cooperative group, or in a teacher-directed group, 

according to a schedule developed and posted by the teachers. 
• Rotate daily into new stations.  All stations are tied to the day/week’s objective 
• Student-Centered/Leveled Student 

Guided Inquiry/Centers/Stations/Hubs 
• Small-group, teacher-directed 
• Varied media (reading, writing, technology, discussion, geography, content 

enrichment) 
• Addresses content knowledge and/or research skills 
• Teachers conduct individual conferences focused primarily on students’ acquisition of 

key concepts. 
• Stations: Teacher led, Reading, Writing, PBL, Computers, History Alive, Geography 

Skills, (Examples below) 
• Stations are flexible to fit lesson/objective  

•  

Independent 
Reading 

Independent 
Writing 

Cooperative 
Learning 
-  PBL 

Computer- 
Assisted 
Research 

Wrap Up (5 min.) 
• Teacher brings closure to the workshop by revisiting focus of mini-lesson. 
Exit boards/slip) 
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Suggested	  Lesson	  #2	  
Content Area: Social Studies 
Lesson Title: A Description of a Historical Place Timeframe: 5 class periods 

Lesson	  Components	  

21st Century Themes 

X Global Awareness  Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

 Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
x Information 

Literacy  
X Media Literacy X ICT Literacy  Life and Career Skills 

Interdisciplinary Connections: Language Arts, Social Studies, Geography 
Integration of Technology: Students will use Google Docs as they write their descriptive piece on a 
historical place in ancient history using the writing price 

Equipment needed: Internet, computers, netbooks 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

SWAT: 
• Use the writing process 

to write a description of 
a place- a city, village, 
building, or monument, 
in ancient Mesopotamia, 
Egypt, or the Fertile 
Crescent  

 
NJCCCS: 
CPI # 
 
6.2.8.B.2.b   Compare and 
contrast physical and 
political maps of ancient 
river valley civilizations and 
their modern counterparts 
(i.e., Mesopotamia and Iraq; 
Ancient Egypt and Modern 
Egypt; Indus River Valley 
and Modern Pakistan/India; 
Ancient China and Modern 
China), and determine the 
geopolitical impact of these 
civilizations, then and now. 

Lesson Sequence 
Do Now:  Using the writing assignment 
description, brainstorm a place you might want 
to write about for your descriptive piece.  
 
Have students pair-share with another student 
their brainstorm list. 
 
Bring class back together to discuss lists as a 
whole group.  This allows students who are 
struggling with this activity to get a better idea 
or possible ideas for their own writing. 
 
Once the students select their place to write 
about for their descriptive piece, review the 
writing process. 
 
1.  Prewrite 
Picking a Subject and a Main Idea 

• Think about the civilizations of ancient 
Mesopotamia, Egypt, and the Fertile 
Crescent.  Which civilization seems most 

Formative Assessment #1 
Have students list the 
different Stone Age 

achievements.  Have them 
brainstorm ways they will 

them include on their 
storyboard?  How will their 

illustrate them? Have students 
create a comic of the different 
achievements from the Stone 

Age. 
 
 

Formative Assessment #2 
Write arguments to support 

claims in an analysis of 
substantive topics or texts 
using valid reasoning and 

relevant and sufficient 
evidence.  
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Common Core  
 
W.6.1. Write arguments to 
support claims with clear 
reasons and relevant 
evidence. 
 
W.6.4. Produce clear and 
coherent writing in which 
the development, 
organization, and style are 
appropriate to task, purpose, 
and audience. 
 
SL.6.4. Present claims and 
findings, sequencing ideas 
logically and using pertinent 
descriptions, facts, and 
details to accentuate main 
ideas or themes; use 
appropriate eye contact, 
adequate volume, and clear 
pronunciation. 

SL.6.5. Include multimedia 
components (e.g., graphics, 
images, music, sound) and 
visual displays in 
presentations to clarify 
information. 

SL.6.6. Adapt speech to a 
variety of contexts and tasks, 
demonstrating command of 
formal English when 
indicated or appropriate. 

interesting to you?  What villages, cities, or 
buildings do they recall that seem 
interesting to write about?  Select one place 
and use the Internet, supplemental books, 
and library to gather information.   

• Decide on your point of view for your 
subject.  For ex.  Was this place scary, 
exciting, or overwhelming? 
 

Choosing Details 
• As students conduct their research, advise 

them to look for details to show their 
readers what it would have been like to 
actually be in that place. 

• Sensory Details: What colors do you 
associate with your subject?  What shapes 
or sounds would you see or hear if you 
were there?  What could you touch- rough 
walls, dry grass, a smooth, polished 
stoned? 

• Factual Details:  How bid is this place?  
Where is it located?  When did it exist?  If 
people were there, what would they do? 

• The students choose their details for their 
descriptive writing piece; have them think 
about the point of view of this place.  If it 
was exciting, choose details that will help 
them show that.   

 
2.  Write 

• Review the framework described in the 
teacher Notes section of this lesson, to help 
the students use their notes to write a first 
draft.  
 

3.  Evaluate and Revise 
Evaluating 

• Use the following questions to discover 
ways to improve each draft. 
 

Evaluation Questions for a Description of a Place 
• Do you immediately catch the reader’s 

interest? 
• Do you use sensory and factual details that 

work together to create a vivid picture of 
your subject? 

• Do you clearly state your point of view or 
most important idea? 

• Is the information organized clearly? 
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• Do you end the description by 
summarizing the most important details? 

Revising 
• Have students type their revised draft into 

Google Docs and have them share it with 1 
two other students using their email 
addresses to peer edit.   

• Peers are required to edit and leave 
comments and suggestions to improve the 
writing of the paper.   

• After two students peer edit, have the 
student fix the suggestions and make a 
clean digital copy.   
   

4.  Proofread and Public 
• Before adding the teacher’s email to the 

Google Doc, proof read one more time.  
• Use the rubric the teacher provided to help 

with your proof reading.   
• Make sure the use of commas is correctly 

listed with details.  Ex. 67 feet high, 35 feet 
wide, and 40 feet deep.   

• Check for grammatical and mechanical 
errors. 

• Add teacher’s email to your Google Doc 
once you believe it is perfect.  This is the 
teacher edit stage.  

• Once the teacher edits your work, fix any 
suggestions, make a clean copy, and print 
if for publication.  

• Attached the rubric with your final copy as 
well as all your previous drafts.   

 
Teacher Notes: 
To assist your students with the writing 
process and developing a sound writing 
piece, it is important to review the 
framework of writing. 
 
1.  Introduction: 

• Identify your subject and your point 
of view on it 

• Give your readers any background 
information that they might need. 

2.  Body: 
• Describe your subject, using 
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sensory and factual details 
• Follow a consistent and logical 

order 
3.  Conclusion: 

• Briefly summarize the most 
important details about the place 

• Reveal your point of view about the 
place 

Differentiation:  
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
   
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
in their classroom, the follow is recommended for differentiation.  For differentiation, it is recommend the teacher 
pair students up so students who are excelling and/or understand the content may assist students who are struggling 
with content/level.   
 
Reading and Vocabulary Instruction:  Teachers should incorporate reading and vocabulary instructional strategies 
into the content lessons to help them understand informational text.  For this lesson, it is recommended the teacher 
provide a before, during, and after reading activity.   

• Before Strategies:   
o Visual Preview 
o Prereading 
o Reading Readiness 
o K-W-L Chart 
o Introduce Vocabulary 

• During Strategies:   
o Passage Reading 

 Oral Cloze 
 Choral Reading 
 Structured Silent Reading 
 Guided Reading 

o Summarizing 
o Discussion 

• After Strategies: 
o Structured Discussion 

 Think-Pair-Share 
 Socrative 

 
Comprehension Strategies:  Teachers can increase access by incorporating strategies to improve student 
comprehension by using research-based strategies. 
 
Modifying Instruction:  Teachers can foster differentiated instruction by modifying instruction to meet individual 
needs.  Instruction for special needs should incorporate adaptations and modifications.  Advanced learners can 
explore topics in-depth.    
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Resources Provided: 
 
Read Like a Historian  http://tiny.cc/j802gw and  http://tiny.cc/nl12gw  
This websites provides teachers with a guide to better assist students with reading historical texts 
from both primary and secondary sources.   
 
Document Analysis Worksheets  http://tiny.cc/3b12gw  
The following document analysis worksheets were designed and developed by the Education 
Staff of the National Archives and Records Administration. You may find these worksheets 
useful as you introduce students to various documents. Thousands of documents are available 
throughout sections of the National Archives website, including: Teaching With Documents, 
Online Exhibits, and the ARC Online Catalog. 

• Written Document  
• Photograph 
• Cartoon 
• Poster 
• Map 
• Artifact 
• Motion Picture 
• Sound Recording 

 
How to Analyze Written Sources  http://tiny.cc/nl12gw  
View this PDF on how to analyze primary and secondary sources in history.  
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	  Suggested	  Lesson	  #3	  

Content Area: Social Studies 
Lesson Title: Hieroglyphics in Architecture  Timeframe: 1- 45 minute class 

Lesson	  Components	  
21st Century Themes 

X Global Awareness  Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

 Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
X Information 

Literacy  
X Media Literacy X ICT Literacy  Life and Career Skills 

Interdisciplinary Connections: Language Arts, Social Studies, Technology, Art 
Integration of Technology: Students will use the Internet to research Egyptian hieroglypics 

Equipment needed: Internet, printer, computers 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

SWAT:   
• Communicate a story 

or event using 
symbols rather than 
words 

• Observe characteristics 
of Egyptian artwork 

• Define the word 
hieroglyphics and 
describe how 
Egyptians used this 
type of writing 

• Make inferences about 
work and play in 
ancient Egypt based 
on figures in the 
artwork  

 
 
 
 
 

Lesson Sequence 
 
1.  Lead the class in a discussion of ancient 

Egyptian buildings as they are pictured 
in the text, in other classroom 
resources, or on the Internet. Be sure 
everyone understands that the huge 
columns that supported the roofs in 
many buildings were ornamented with 
colorful hieroglyphs and pictures. You 
may want to have students open their 
texts to the first page of Unit 2 to 
examine the picture there. Ask what 
animals, people, and objects can be 
identified in the decorations on the 
columns, and invite students to 
speculate about the events or ideas that 
may be recorded there.  

2.  Draw attention to the various figures. 
Point out that on many of the figures, 

Formative Assessment #1 
Listen to and read 
Egyptian myths 

 

Formative Assessment #2 
Read about mythological 

archetypes 
 
 

Formative Assessment #3 
Compare and Contrast the 

role women play in Egyptian 
folktales with the real stories 
of modern Bedouin women 

living in Egypt.  
 
 

Formative Assessment #4 
Analyze and interpret how 

climatic factors affect 
civilizations 
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NJCCCS: 
CPI # 
 
6.2.8.D.1.b   
Relate the development of 
language and forms of 
writing to the expression of 
ideas, creation of cultural 
identity, and development of 
more complex social 
structures.        
 
                                               
6.2.8.D.2.b  Explain how the 
development of written 
language transformed all 
aspects of life in ancient 
river valley civilizations. 
 
Common Core 
 
W.6.6. Use technology, 
including the Internet, to 
produce and publish writing 
as well as to interact and 
collaborate with others; 
demonstrate sufficient 
command of keyboarding 
skills to type a minimum of 
three pages in a single 
sitting. 
 
W.6.7. Conduct short 
research projects to answer a 
question, drawing on several 
sources and refocusing the 
inquiry when appropriate. 

W.6.8. Gather relevant 
information from multiple 
print and digital sources; 
assess the credibility of each 
source; and quote or 
paraphrase the data and 
conclusions of others while 
avoiding plagiarism and 
providing basic 
bibliographic information for 
sources. 
 

the head and legs are shown in a side 
view, while the shoulders and upper 
torso are shown from the front. Ask 
students to find examples of figures that 
are pictured at a standstill, those that 
appear to be engaged in sports or 
games, and those that appear to be 
performing some type of work. Ask if 
anyone can find figures of different 
mythological creatures, for example, a 
figure with the head of an animal but 
the torso of a person. Comment that 
Egyptian hieroglyphics could be written 
from left to right or right to left, and 
lead students to observe that most of 
the stories seem to be presented in 
rows, each row underlined to separate it 
from the one below.  

3.  Distribute copies of Handout 1: 
Buildings that Tell Stories. (Attached 
at the end of this lesson).  Call on a 
volunteer to read the handout aloud as 
students follow silently. When students 
have decided on a story to tell, they 
may want to make a sketch or rough 
draft first, just to be sure that their 
symbols will fit comfortably into the 
available space. Suggest that students 
begin by creating symbols of their own 
as mentioned on the handout. They may 
also refer to the text and use some of 
the hieroglyphics presented there.  

4.  Distribute the plain paper and the 
cardboard tubes. Give assistance as 
needed as students create the 
ornamentation on the paper. Encourage 
students to use bright colors and any 
other touches, such as glitter, that will 
help tell the story.  

5.  Help students attach their story paper to 
the tube so that the figures and symbols 

Formative Assessment #5 
Construct a topographic map 

of Egypt 
 
 

Formative Assessment #6 
Develop a map that represents 
Egyptians tombs and temples 

 
 

Formative Assessment #7 
Organize a chart of the 

Egyptian social 
structure/government  

 
 

Formative Assessment #8 
Develop a magazine 

comparing and contrasting 
Egyptian culture though time 

 
 

Formative Assessment #9 
Select a favorite god and 

write about their 
importance/contribution in 

Egyptian society  
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in each row line up together.  

6.   Exhibit students work in a class 
museum.   

Teacher Notes 
 
Students will create models of the 
elaborately decorated columns that were 
found in many Egyptian temples. Using 
their own system of symbols and pictures, 
students will tell a story or depict an event 
that has special significance for them. 

Materials 

• arts-and-crafts supplies  

• paper towel roll tube for each student  

• piece of plain paper, sized to cover the 
tube, for each student  

• Student Handout 1: “Buildings that Tell 
Stories” (attached at the end of the lesson) 

Review for assistance:   

Ancient Egypt Reveled by:  Peter Chrisp, 
2002. 

http://www.crystalinks.com/egyptemples.ht
ml  

 

 
 

Differentiation:  
 
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
 
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
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in their classroom, the follow is recommended for differentiation.  
For differentiation, it is recommend the teacher pair students up so students who are excelling and/or understand the 
content may assist students who are struggling with content/level while working in groups to complete the Webquest. 
 
  Reading and Vocabulary Instruction:  Teachers should incorporate reading and vocabulary instructional 
strategies into the content lessons to help them understand informational text.  For this lesson, it is recommended the 
teacher provide a before, during, and after reading activity.   

• Before Strategies:   
o Visual Preview 
o Prereading 
o Reading Readiness 
o K-W-L Chart 
o Introduce Vocabulary 

• During Strategies:   
o Passage Reading 

 Oral Cloze 
 Choral Reading 
 Structured Silent Reading 
 Guided Reading 

o Summarizing 
o Discussion 

• After Strategies: 
o Structured Discussion 

 Think-Pair-Share 
 Socrative 

 
Comprehension Strategies:  Teachers can increase access by incorporating strategies to improve student 
comprehension by using research-based strategies. 
 
Modifying Instruction:  Teachers can foster differentiated instruction by modifying instruction to meet individual 
needs.  Instruction for special needs should incorporate adaptations and modifications.  Advanced learners can 
explore topics in-depth.    
   
Resources Provided   
 
Egyptian Civilization Websites  
Mark Millmore's Ancient Egypt - excellent graphics and text 
 http://www.discoveringegypt.com/ 

Exploring Ancient Cultures- Egypt from Indiana site 
 http://eawc.evansville.edu/egpage.htm 

Daily Life in Ancient Egypt from Mr. Donn's site  http://egypt.mrdonn.org/index.html 

Egyptian Mythology 
  http://www.touregypt.net/gods1.htm http://www.emayzine.com/lectures/egyptian.htm http:
//www.akhet.co.uk/mythhome.htm http://www.mythicalcreaturesguide.com/page/Egyptian+
Mythology   
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Egyptian Mummies - http://www.bbc.co.uk/history/ancient/egyptians/#mummification        

Egyptian Art Lessons - 
http://www.artyfactory.com/egyptian_art/egyptian_art_lessons.htm   

Egypt: A Learning Module http://www.wsu.edu:8080/~dee/EGYPT/EGYPT.HTM 

Egypt: Daily Life http://www2.sptimes.com/Egypt/EgyptCredit.4.2.html 

King Tutankhamun - Was It Murder? Webquest 
 http://questgarden.com/00/85/9/051004163536/process.htm    
 
http://www.ancientegypt.co.uk/menu.html  
http://www.ancient-egypt.org/  
http://www.si.umich.edu/chico/mummy/  
http://www.mnsu.edu/emuseum/prehistory/egypt/  
http://www.carnegiemnh.org/exhibits/egypt/  
http://www.bbc.co.uk/history/ancient/egyptians/  
http://www.historyforkids.org/learn/egypt/index.htm  
•  
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Buildings that Tell Stories 

Have you ever tried to tell a story without using any words? The ancient Egyptians told stories 
and gave information through carvings and paintings on the walls and columns of some 
important buildings. You can tell a story that way, too, by using symbols, stick figures, and 
simple sketches that stand for different people, animals, or places, and by using hieroglyphics, 
pictures that stand for sounds. 

(1) First, decide on a story. It may be about a sport or game, a picnic, or about just staying at 
home and having fun with a friend or with a pet. Make up a picture or symbol for each person, 
thing, or place that is important in the story. 

(2) Draw a rough draft of your story on scrap paper. Show each event as it happened in the story.  
When you have decided exactly how to tell your story, you can make a final copy on the plain 
paper given to you. Just as Egyptian columns present their symbols in rows, you may want to 
draw a line under each row of symbols or pictures. Be sure to add a special colorful border at the 
top and bottom. 

(3) When your story is finished, paste the story paper around the cardboard tube so that it looks 
like a column from an Egyptian temple. Be ready to show your artifact to classmates and to help 
them read the story. 

• Create a symbol that stands for your own name.  try to make it east to draw and easy to 
remember. 
 

• Make up a symbol that stands for a sport, game, or activity that you enjoy.  You many 
want to use different colors in this symbol. 

 
 

• Make up a symbol that stands for one of your friends or relatives or a special pet.  You 
may want to label this symbol so that you will be sure to remember it.   
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Ancient Civilization Assessment  
 

All 8th grade students in Jersey City must take this test prior to studying Ancient Civilization.  This qualitative data 
will be used to show growth of learning over the marking period.   

 
This assessment is in preparation for the Quarterly Assessment, Midterm, and Final. 

 
Part I.  Multiple Choice (3pts each) 
 
1. The Sumerians wrote on  
a. paper  
b. clay tablets  
c. stone  
d. wood  
e. papyrus 
 
2. The most important people in Sumer were  
a. slaves  
b. scribes  
c. farmers  
d. priests 
 
3. To sign their names, the Sumerians used a  
a. cylinder seal  
b. pen  
c. signet rings    
d. stamps and ink pads  
e. thumbprint 
 
4. One of the surviving Sumerian legends concerns  
a. Hercules  
b. Enlil  
c. Hammurabi  
d. Gilgamesh  
e. Darius 
 
5. Prior to the city states of Mesopotamia, people were  
a. urban dwellers  
b. non-existent  
c. hunter-gatherers  
d. pastoral 
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6. If a country wanted to make a better government, what  would be the best piece of information 
to use to start?  
a.  fossils from the country  
b.  documents from leaders of the country in the past  
c.  maps about the country from 200 years ago  
d.  artifacts from the country that show different cultures  
 
7.  Hammurabi and Nebuchadnezzar both   
a. built beautiful palaces 
b. used chariots in battle 
c. captured Phoenicia 
d. built up Babylon  
 
8.  Which of the following best describes how Egyptian civilization developed? 
a.  Villages replaced towns 
b. Farms grew into villages  and then cities  
c. Cities broke off into  scattered farms 
d. Farms replaced cities and  then pyramids 
 
9.  Which two land features gave Mesopotamia its name?  
a.  the Fertile Crescent and the Mediterranean Sea  
b.  the Persian Gulf and the Mediterranean Sea  
c.  the northern plateau and the southern plateau  
d.  the Tigris River and the Euphrates River  
 
10.  Which is an inference about why city-states fought each other for farmland? 
a.  Each city-state owned  crops that had been destroyed by natural causes 
b. Each city-state had only one skill, which was farming 
c. Each city-state wanted to build walls around its farms 
d. Each city-state wanted to have enough farmland to grow food 

 
11.  What did Sargon’s empire have in common with other Mesopotamian city-states? 
a.  It extended over a greater  territory than anyone had  ever conquered before  
b. It fought with  surrounding city-states 
c. It covered an area from the Mediterranean Sea to the  Persian Gulf  
d. It had a professional army 

 
12.  Who served a role between the Sumerians and the gods?  
a. farmers  
b. priests 
c. war chiefs  
d. political leaders 
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13. Which is the best explanation for why Mesopotamians built  canals?  
a.  They needed a way to  control the river’s flow.  
b.  They needed a way to  control flooding.  
c.  They needed a way to  control low water levels.  
d.  They needed a way to  control the surplus.  
 
14.  What was most likely the rea- son that ziggurats were tall? 
a.  to honor the gods  
b. so they could easily be  found  
c. so architects could display  their work  
d. to mark the center of  the city  

 
15.  What was the relationship between trade and the spread of the Phoenician alphabet? 
a.   Phoenicians traded  knowledge of their alphabet for goods and services they needed 
b. Trade increased in places where the Phoenician alphabet was not used 
c. The Phoenician alphabet spread along their trade routes 
d. Phoenicians would only trade with people who could write in Phoenician 

 
16.  The resource for which Phoenicia was well known was  
a. iron ore 
b. cedar wood 
c. fertile soil 
d. gold and silver 
 
17.  What technology did the Hittites and Assyrians use in battle? 
a.  fire and chariots  
b. bows and arrows 
c. iron weapons and chariots  
d. battleships and iron weapons  

 
18.  The political order of Egypt around 3200 BC was based on 
a.  merchants who helped  build trade routes 
b. priests who helped build  the temples 
c. wealthy farmers who  emerged as leaders 
d. wealthy fishermen who  emerged as leaders 

 
19.  How was Egypt able to build pyramids and temples? 
a.  The pharaohs’ families paid the costs  
b. It collected taxes from the people 
c. It collected payments from Sumer 
d. The priests held religious festivals 
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20.  Why were tombs filled with art, jewelry, and other treasures? 
 
a. The tombs served as museums 
b. The tombs were the private storage rooms of the pharaoh. 
c. Egyptians believed tombs to be the safest places in the kingdom 
d. Egyptians believed the dead enjoyed such materials in the afterlife 
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Part II.   Constructed Response (10 pts each) 
 
Directions:  Choose one of the two questions and answer them the best you could based on your 
knowledge of Ancient Civilizations. 
 
1. Describe the Sumerian invention that you think is most important and then give your reasons 
why using at least two examples of how that invention changed peoples lives. 
 
2. Compare the Code of Hammurabi with the laws of the United States today. Answer the 
following questions in paragraph/sentence form. 
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Part III.  Document- Based Questions (10 pts) 
Theme: Mesopotamia 
 
Directions: Write an essay about ancient Mesopotamia. Include an introduction, a body of 
several paragraphs, and a concluding paragraph. Using all three of the sources in Part A, provide 
facts and details that support your response. You may draw on any additional knowledge you 
have acquired about the subject. 

Historical Context 

For hundreds of thousands of years, hunter-gatherers lived off the land and moved around in 
search of food. Then, in Mesopotamia, something remarkable happened; humans learned how to 
farm. The very first civilization was established. 

 
Task: 
Using information from the documents and your knowledge of social studies, answer the 
questions that follow each document in Part A.  Your answers to the questions will help you 
write the Part B. essay in which you will be asked: 
 
 
• Mesopotamia eventually developed into an advanced civilization. Identify and discuss three 

characteristics of Mesopotamian society that prove their civilization was advanced. 
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Part A.  Short-Answer Questions 
 
Directions:  Analyze the documents, and answer the short-answer questions that follow. 
 
Document 1 
 

 
 
1a. Why did the Tigris and Euphrates rivers flood each year? 

 

 

 

1b. Within which large arc of rich, fertile farmland was Mesopotamia located? 
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Document 2: Before You Read: The following words in the document below may be new to 
you: hath, subjection, entrusted, sceptre, bringeth, thereof, garnered, procured. You may want to 
look them up in a dictionary. Marduk, Anu, and Bel were Babylonian gods. 

 

Hammurabi, the mighty king, the king of Babylon, the king who hath brought to 
subjection the four quarters of the world, who hath brought about the triumph of 
Marduk, . . . am I. 

When Anu and Bel gave me the land of Sumer and Akkad to rule and entrusted 
their sceptre to my hands, I dug out the Hammurabi- canal, which bringeth 
abundance of water unto the land of Sumer and Akkad. Both the banks thereof I 
changed to fields for cultivation, and I garnered piles of grain, and I procured 
unfailing water for the land of Sumer and Akkad. 

—from a monument 

 
 
1a. What is Hammurabi so proud of? 

 
 
 
 
 
 
 
 
1b. Why were canals so important to Mesopotamia? 
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Document 3:   Comparing Art and Inventions  
 
 

         
-  The standard of Ur, c. 2600 B.C. -  Assyrian wall carving, c. 630 B.C. 
 
 
 
1a.  What new invention in transportation had the Mesopotamians made by 2600 BC? 

 

 

 

 

 
1b. Two thousand years later, how had the Mesopotamians improved their invention? 
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Part B:  Essay 
 
Directions: Write an essay about ancient Mesopotamia. Include an introduction, a body of 
several paragraphs, and a concluding paragraph. Using all three of the sources in Part A, provide 
facts and details that support your response. You may draw on any additional knowledge you 
have acquired about the subject. 

Historical Context 

For hundreds of thousands of years, hunter-gatherers lived off the land and moved around in 
search of food. Then, in Mesopotamia, something remarkable happened; humans learned how to 
farm. The very first civilization was established. 

Task:   

 
 

• Mesopotamia eventually developed into an advanced civilization. Identify and 
discuss three characteristics of Mesopotamian society that prove their civilization 
was advanced. 

 
 
GUIDELINES 

• Provide a thorough response to the Task.  Be sure to cover all parts of the assignment.  

• Use all three of the sources in Part A and include specific information from them in your 
essay.  

• Take advantage of relevant information you remember from your textbook and class work.  

• Organize your essay in a clear and logical way.  

• Support your statements with facts and information that address the topic.  

• Write a conclusion that sums up your ideas.  

 NOTE: Do not simply restate the Task or Historical Context. Your essay should include much 
more information.  
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DBQ Essay Outline Guide 

Working Title 

Paragraph #1 

From Thesis to Essay Writing 
Grabber – Something to get the reader’s attention. 
Background – Summarize important background information on your topic. 
Stating the question and key terms defined. 
Thesis and roadmap – State your point, and the 2 or 3 key principles of how you will make that point clear to the 
reader. 
 
Paragraph #2 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #3 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #4 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #5 

Conclusion: Restatement of the main idea along with your personal insight or a “creative wrinkle”.  
Evidence: supporting detail from the documents with document citation. 
Argument: connecting your evidence to your thesis 
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Part IV.  Analyzing Data 

 
1.  Which group helped run the government and temples?  Explain their roles to support your 
answer.   
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Unit	  Overview	  Template 

Content Area: Social Studies 
Unit Title: Unit 2:  Classical Civilizations- Greece, Rome, China, and Africa 
Target Course/Grade Level: 6th  
Unit Summary  
Overview: 
 
The civilizations of Greece, Rome, China, and Africa was full of cultural richness and their effect 
on world history. Their institutions and values reverberated in the later histories of the Middle 
East and Europe and Europe’s colonies around the world. The study of classical civilization is 
complicated because it includes political, social, and economic institutions, which were 
sometimes shared but often unique. 
 

Unit Rationale 
Goal: 
 
The Goal of Unit 2, Classical Civilizations, is for students to understand that history is the study 
of the past.  The people of ancient civilizations did remarkable things, such as building huge 
temples, inventing writing, and discovering planets.  We are who we are today because of people 
and their discoveries from the past.  Out development in technology, science, education, 
literature, and other fields is because of ancient civilizations and their discoveries.   
 
The purpose of the following outline is to provide a synopsis of the essential content for students 
and teachers. Our curriculum is based and aligned with the new changes in the NJCCCS in social 
studies. In addition, a list of student centered Driving Questions has been provided, including 
objectives, content subject matter, basic questions, suggested time line, and suggested activities.  
Each part includes a list of student-centered driving questions, as well as objectives, subject 
matter, a suggested time line, and suggested activities. The curriculum is not a traditional 
textbook-driven one, but a standards-driven one that utilizes a variety of teaching techniques and 
strategies to meet the various learning styles of our students. Moreover, activities are in alignment 
with language arts target writing tasks and, where possible, content. Teachers are to use a variety 
of assessments techniques such as: tests, quizzes, book reports, oral reports, group work, Power 
Point Presentations, role playing, portfolio assessments, and writing tasks. Teachers should, 
whenever possible, develop an interdisciplinary approach to their teaching. Cross-content 
planning and cooperation are essential in developing our students to succeed at the state mandated 
tests that await them.   A mandatory culminating activity is to be included in each unit as well to 
serve as an overall assessment of the content learned.  All students in grade eight will take a 
midterm and final assessment both that is diagnostic and content knowledge driven.   
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College and Career Readiness Anchor Standards for Reading in History/Social Studies 
 

Reading is critical to building knowledge in history/social studies as well as in science and technical subjects.  
College and Career ready reading in social studies requires an appreciation of the norms and conventions of each 
discipline, such as the kinds of evidence used in history; an understanding of domain-specific words and phrases; an 
attention to precise details; and the capacity to evaluate intricate arguments, synthesize complex information, and 
follow detailed descriptions of events and concepts.  In history, students need to be able to analyze, evaluate, and 
differentiate primary and secondary sources.   The goal is for students to be able to read complex informational texts 
in these fields with confidence and in a sophisticated manner.  
 

College and Career Readiness Anchor Standards for Writing in History/Social Studies 
 
Writing in Social Studies/History is a key means of asserting and defending claims, by showing what students know 
about a subject, and conveying what they have experienced, imagined, thought, and felt. Students, who are College 
and Career ready writers, must take task, purpose, and audience into careful consideration, choosing words, 
information, structures, and formats deliberately.  Students should use technology strategically when creating, 
refining, and collaborating on writing in history.   Students should be adept at gathering information. 

Learning	  Targets 
Standards 

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge 
and skills to think analytically about how past and present interactions of people, cultures, 
and the environment shape the American heritage. Such knowledge and skills enable students 
to make informed decisions that reflect fundamental rights and core democratic values as 
productive citizens in local, national, and global communities.  
 

• Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 
skills to think analytically and systematically about how past interactions of people, cultures, 
and the environment affect issues across time and cultures. Such knowledge and skills enable 
students to make informed decisions as socially and ethically responsible world citizens in the 
21st century. 

• Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills 
needed to be active, informed citizens who value diversity and promote cultural 
understanding by working collaboratively to address challenges that are inherent in living in 
an interconnected world. 

CPI #  Cumulative Progress Indicator (CPI) 
6.2.8.A.3.a Compare and contrast the methods (i.e., autocratic rule, philosophies, and bureaucratic 

structures; communication and transportation systems) used by the rulers of Rome, 
China, and India to control and unify their expanding empires.  
 

6.2.8.A.3.b Compare and contrast the rights and responsibilities of free men, women, slaves, and 
foreigners in the political, economic, and social structures of classical civilizations. 

6.2.8.A.3.c Determine the foundational concepts and principles of Athenian democracy and the 
Roman Republic that later influenced the development of the United States 
Constitution.  
 

6.2.8.A.3.d Compare and contrast the roles and responsibilities of citizens in Athens and Sparta to 
those of United States citizens today, and evaluate how citizens perceived the 
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principles of liberty and equality then and now.    
 

6.2.8.A.3.e Compare and contrast the American legal system and the legal systems of classical 
civilizations, and determine the extent to which the early systems influenced the 
current legal system.  
 

6.2.8.B.3.a Determine how geography and the availability of natural resources influenced the 
development of the political, economic, and cultural systems of each of the classical 
civilizations and provided motivation for expansion.                                             
                   
 

6.2.8.B.3.b Explain how geography and the availability of natural resources led to both the 
development of Greek city-states and to their demise.   
 

6.2.8.C.3.a Analyze the impact of expanding land and sea trade routes through the Mediterranean 
Basin, India, and China.  
 

6.2.8.C.3.b Explain how the development of a uniform system of exchange facilitated trade in 
classical civilizations.  
 

6.2.8.C.3.c Explain how classical civilizations used technology and innovation to enhance 
agricultural/manufacturing output and commerce, to expand military capabilities, to 
improve life in urban areas, and to allow for greater division of labor.      
 

6.2.8.D.3.a Compare and contrast social hierarchies in classical civilizations as they relate to 
power, wealth, and equality.   
 

6.2.8.D.3.c Determine common factors that contributed to the decline and fall of the Roman 
Empire, Gupta India, and Han China.   
 

6.2.8.D.3.d Compare the golden ages of Greece, Rome, India, and China, and justify major 
achievements that represent world legacies. 

6.2.8.B.4.b Assess how maritime and overland trade routes (i.e., the African caravan and Silk 
Road) impacted urbanization, transportation, communication, and the development of 
international trade centers.                                                                 
 

6.2.8.B.4.c Determine how Africa’s physical geography and natural resources posed challenges 
and opportunities for trade and development. 

6.2.8.B.4.d Explain why the Arabian Peninsula’s physical features and location made it the 
epicenter of Afro-Eurasian trade and fostered the spread of Islam into Africa, Europe, 
and Asia. 

Core Standards: 
(CCR- College and 
Career Readiness) 
Standards for Literacy in 
History/Social Studies 6-8 

Common Core Standards History/Social Studies Grades 6-8 
Reading in History 
 
Key Ideas and Details 
 
RH.6-8.1  Cite specific textual evidence to support analysis of primary and secondary 
sources. 
 
RH.6-8.2  Determine the central ideas or information of a primary or secondary source; 
provide an accurate summary of the source distinct from prior knowledge or opinions. 
 
RH.6-8.3  Identify key steps in a text’s description of a process related to history/social 
studies (e.g., how a bill becomes a law, how interest rates are raised or lowered). 
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Craft and Structure 
 
RH.6-8.4  Determine the meaning of words and phrases as they are used in a text, 
including vocabulary specific to domains related to history/social studies. 

RH.6-8.5  Describe how a text presents information (e.g., sequentially, comparatively, 
casually) 
RH.6-8.6  Identify aspects of a text that reveal an author’s point of view or purpose 
(e.g., loaded language, inclusion or avoidance of particular facts). 

 
Integration of Knowledge and Ideas 
RH.6-8.7  Integrate visual information (e.g., in charts, graphs, photographs, videos, or 
maps) with other information in print and digital texts. 
 
RH.6-8.8  Distinguish among fact, opinion, and reasoned judgment in a text. 
 
RH.6-8.9  Analyze the relationship between a primary and secondary source on the 
same topic. 
 
Range of Reading and Level of Complexity 
 
RH.6-8.10  By the end of grade 8, read and comprehend history/social studies texts in 
the grades 6–8 text complexity band independently and proficiently. 
 
Writing in History 
 
Texts and Purposes 
 
WHST.6-8.1. Write arguments focused on discipline-specific content. 

• Introduce claim(s) about a topic or issue, acknowledge and distinguish the 
claim(s) from alternate or opposing claims, and organize the reasons and 
evidence logically. 

• Support claim(s) with logical reasoning and relevant, accurate data and 
evidence that demonstrate an understanding of the topic or text, using credible 
sources. 

• Use words, phrases, and clauses to create cohesion and clarify the 
relationships among claim(s), counterclaims, reasons, and evidence. 

• Establish and maintain a formal style. 

• Provide a concluding statement or section that follows from and supports the 
argument presented. 

WHST.6-8.2. Write informative/explanatory texts, including the narration of historical 
events, scientific procedures/ experiments, or technical processes. 

• Introduce a topic clearly, previewing what is to follow; organize ideas, 
concepts, and information into broader categories as appropriate to achieving 
purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), and 
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multimedia when useful to aiding comprehension. 

• Develop the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples. 

• Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts. 

• Use precise language and domain-specific vocabulary to inform about or 
explain the topic. 

• Establish and maintain a formal style and objective tone. 

• Provide a concluding statement or section that follows from and supports the 
information or explanation presented. 

WHST.6-8.3. (See note; not applicable as a separate requirement) 
 
Production and Distribution of Writing 
 

WHST.6-8.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 

WHST.6-8.5. With some guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed. 

WHST.6-8.6. Use technology, including the Internet, to produce and publish writing 
and present the relationships between information and ideas clearly and efficiently. 
 
Research to Build and Present Knowledge 
 

WHST.6-8.7. Conduct short research projects to answer a question (including a self-
generated question), drawing on several sources and generating additional related, 
focused questions that allow for multiple avenues of exploration. 

WHST.6-8.8. Gather relevant information from multiple print and digital sources, 
using search terms effectively; assess the credibility and accuracy of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and 
following a standard format for citation. 

WHST.6-8.9. Draw evidence from informational texts to support analysis reflection, 
and research. 

Range of Writing 

WHST.6-8.10. Write routinely over extended time frames (time for reflection and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences. 
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Unit Essential Questions 
The Role of Essential Questions 

Key essential questions reoccur throughout the study of history. 
They provoke inquiry and lead to deeper understanding of the big 
ideas that enable students to better comprehend how the past 
connects to the present. The essential questions created for 
Westward Expansion and Reform were used to frame content goals 
and to inform the development of the cumulative progress 
indicators. 
 
Essential Questions For This Unit: 
 
1.  How did geography affect the early Greeks? 
 
2.  What contributed to the development of the 
Minoan civilizations? 
 
3.  How did Greek culture spread to other parts of the 
world? 
 
4.  What different types of government developed 
among the Greek city-states? 
 
5.  How does culture refer to the socially transmitted 
behaviors, beliefs, values, traditions, institutions, and 
ways of living for a group of people? 
 
6.  What ideas did the Greeks develop to explain the 
world around them? 
 
7.  How were the approaches of history of Herodotus 
and Thucydides similar, and how were they different? 
 
8.  How were the sculptures of human figures 
different from those in the Golden Age of Greece? 
 
9.  What ideas and discoveries emerged during the 
Hellenistic Era? 
 
10.  How did the Greeks influence Roman religion, 
science, art, architecture and literature.   
 
11.  How did geography affect the rise of Rome? 
 
12.  How did Rome gain control of the Mediterranean 
region? 
 
13.  What conflicts between Rome’s social classes led 
to change in its government? 
 

Unit Enduring Understandings 
     
1. Cultures are help together by shared beliefs and 

common practices and values. 
2. People, places, and ideas change over time. 
3. Greece’s geography and its nearness to the sea strongly 

influenced the development of trade and the growth of 
city-states. 

4. The people of Athens tried many different forms of 
government before creating a democracy.   

5. The ancient Greeks created great myths and works of 
literature that influenced the way we speak and write 
today. 

6. Over time, the Persians came to rule a great empire, 
which eventually brought them into conflict with the 
Greeks. 

7. The two most powerful city-states in Greece, Sparta and 
Athens, had very different cultures and became enemies 
in the 400s B.C. 

8. Alexander the Great built a huge empire and helped 
spread Greek culture into Egypt and Asia. 

9. Ancient Greeks made lasting contributions in the arts, 
philosophy, and science. 

10. Rome’s location and government helped it become a 
major power in the ancient world. 

11. Rome’s tripartite government and written laws helped 
create a stable society. 

12. The later period of the Roman Republic was marked by 
wars of expansion and political crises. 

13. After changing from a republic to an empire, Rome 
grew politically and economically, and developed a 
culture that influenced later civilizations.   

14. Problems from both inside and outside caused the 
Roman Empire to split into a western half, which 
collapsed, and an eastern half that prospered for 
hundreds of years.   

15. Chinese civilization began with the Shang dynasty 
along the Huange He. 

16. Confucius and other philosophers taught ways to deal 
with political and social problems in ancient China.  

17. The Han Dynasty created a new form of government 
that valued family, art, and learning.  

18. Trade routes led to the exchange of new products and 
ideas among China, Rome, and other lands.   

19. Geography, resources, culture, and trade influenced the 
growth of societies in West Africa. 

20. The rulers of Ghana built an empire by controlling the 
salt and gold trade. 

21. Between 1000 and 1500 three kingdoms- Mali, Songhai, 
and Great Zimbabwe developed in Africa.  

22. Although the people of West Africa did not have a 
written language, their culture has been passed down 
through oral history, writings by other people, and the 
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14.  What events enabled Rome to become an 
empire? 
 
15.  What events caused the Roman Empire to 
prosper? 
 
16.  Who were the Plebeians and Patricians and how 
were their two systems similar and different? 
 
17.  What problems can cause the decline or 
instability of a government or nation? 
 
18.  How did the Byzantine Empire become 
powerful? 
 
19.  How has geography shaped the development of 
China’s civilization? 
 
20.  In what ways were society and government 
influenced by Chinese thinkers? 
 
21.  How did life improve in ancient China under the 
Han rulers? 
 
22.  How did China and the rest of the world benefit 
from the Silk Road? 
 
23.  How has Africa’s geography influenced trade in 
the region and what types of trade occurred? 
 
24.  To what degree did African’s economy 
dependent on trading? 
 
25.  How was Africa’s arts and music influenced 
today’s popular culture? 
 
26.  What economic reasons were behind the slave 
trade? 
 
27.  How did Ghana’s location help it become a 
powerful trading empire? 
 
28.  how did trade affect the development of East 
African kingdoms? 
 
29.  How did African rulers govern their territories? 
 
30.  How did the slave trade affect Africans? 

arts.   
 

Unit Vocabulary: 
• 3.1.8.C&F-  Decoding and Word Recognition & 

Vocabulary Development 
*Explicit vocabulary development through content    
vocabulary should be made visible in the classroom as an 
interactive word wall.  An interactive word wall should be 
tangible where students can pull words for the wall to use at 
their seats and/or stations/hubs.  It is recommended the 
teacher provide a visual of the word as well as the part of 
speech.  The terms should be clear, visible, and student 
friendly.  The definition should be included on the other side 
of the vocabulary display.  

 
• polis 

• classical 
• acropolis 

• democracy 

• aristocrats 

• oligarcy 

• tyrant 
• pericles 

• mythology 

• Homer 

• Sappho 

• Aesop 

• fables 

• Cyrus the Great 
• cavalry 

• Darius I 

• Persian Wars 

• Xerxes I 

• alliance 

• Peloponnesian War 

• Phillip II 

• phalanx 

• Alexander the Great 
• Hellenistic 

• Socrates 

• Plato 

• Aristotle 

• Euclid 

• Hippocrates 

• The Parthenon 

• Aeneas 

• Romulus 

• Remus 
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31.  Why were art forms important to Africans? 
 
Learning Targets 
 
• Identify similarities and differences between the 

rights and responsibilities of ancient Greek 
citizens and U.S. citizens today. 

• Discuss how the ancient Greeks honored gods 
and goddesses. 

• Evaluate the ideas that the ancient Greeks 
expressed in their literature, drama, art, and 
architecture. 

• Assess ancient Greek beliefs about history and 
science. 

• Evaluate how successful Alexander the Great 
was in achieving his goals. 

• Compare and contrast Socrates, Plato, and 
Aristotle. 

• Compare and contrast the qualities of a great 
military leaders and an effective ruler. 

• Analyze images of culture from the Hellenistic 
Era. 

• Compare ancient and modern Greek beliefs. 
 
• Explain how geographic features contributed to 

the settlement and growth of Rome. 
• Analyze the perspective of a member of a 

Roman-conquered community. 
• Discuss the perspective of Roman social classes. 
• Explain how conflict was resolved between 

patricians and plebeians. 
• Discuss how conflict between Rome and 

Carthage led to the Punic Wars. 
• Determine the impact of Julius Caesar. 
• Identify the events and people that led to the 

establishment of the Roman Empire. 
• Determine the impact of Augustus. 
• Compare and contrast information about Roman 

women and women today. 
• Analyze a primary source document about the 

Oppian law. 
• Identify and evaluate Rome’s contribution to our 

society and government today. 
• Make predications about why an empire might 

collapse.   
• Analyze how the economy influenced the fall of 

the Roman Empire. 

• republic 

• dictators 

• Cincinnatus 

• plebeians 

• patricians 

• magistrates 

• consuls 

• Roman Senate  
• legions 

• Punic Wars 

• Hannibal 
• Gaius Marius 

• Lucius Cornelius  
• Spartacus 

• Cicero 

• Julius Caesar 

• Pompey 

• Augustus 

• Pax Romana 

• aqueduct 
• Byzantine Empire 

• oracle 

• dynaty 

• Confucius  
• Daoism 

• Laozi 
• seismograph 

• silk 

• Silk Road 

• Han Dynasty 

• sub-Saharan Africa 

• Sahel 
• savannah 

• animism 

• Sundiata 

• Mansa Musa 

• Sunni Ali 
• Askia the Great 
• griots 

• proverbs 

• kente 
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• Make connections with trading cities in the 
United States today and Rome. 

• Analyze a map of the Byzantine Empire’s trade 
routes.   

• Compare and contrast the Huange He Valley 
civilizations with other river valley civilization, 
including those along the Tigris and Euphrates, 
Nile, and Indus Rivers. 

• Identify Confucius, Laozi, and Hanfeizi and how 
their philosophies affected society and 
government. 

• Describe Confucianism, Daoism, and legalism.   
• Apply the concepts of monopoly and competition 

to the economies of trade along the Silk Road.   
• Analyze how trade affected Africa’s 

development. 
• Read a map on the exchange of ideas with 

Africa’s through trade. 
• Compare and contrast primary source quotes on 

the slave trade. 
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Ancient Civilizations 

Midterm and Final Assessment 
As of September of 2012 

Sixth grade students throughout Jersey City will partake in four diagnostic assessments tied to the historical era of 
Classical Civilizations.   These four assessments consist of: quarterly assessment 1 covering everything covered from 
the 1st marking period, a midterm covering everything from marking periods 1 & 2, quarterly assessment 3 covering 
content from the 3rd marking period, and the final at the end of marking period four covering everything from 
marking periods 3 & 4.   The Jersey City School District will issue test dates for all sixth grade students to take this 
district-wide assessments.  The test cannot be altered and must be given as is.  These assessments are developed off 
the pacing of the curriculum. The assessments are broken into a diagnostic section as well as historical content 
knowledge.  Students in sixth grade will be responsible to recall each section of this curriculum so that they may 
successfully complete the Classical Civilizations quarterly assessments, midterm, and final.  The mid-term and final 
breaks down into four parts: Part I.  Multiple Choice, Part II.  Constructed-Response, Part III.  Document-Based 
Questions, and Part  IV. Analyzing Data. The assessments are based off the curriculum, teachers are encouraged to 
add activities that are innovative, educational, and engaging, while covering the topics listed in this curriculum.  The 
assessment at the end of this curriculum will serve as the Pre and Post-test for the second MP.  
 

Summative Assessment  (Culminating Activity)  (Begin Week One; Due Week Nine) 
Evidence of Learning 

 
Grade 6 Unit Two Social Studies & Language Arts  

The Daily Athenian 
A Greek Newspaper Project 

Project Based Learning 
When the government of Athens became a democracy in 507 BC, it set in motion a chain of 
events that would revolutionize not just the city, but the entire Greek world. Inspired by the 
freedom and openness of Athenian society, people from all over the known world traveled here to 
discover more about the city and its people.  Working in small groups, students will work produce 
sections of an historical newspaper or journal for publication in democratic Athens. Using the 
resources of this Web site (http://tiny.cc/wkb7gw ) pick an approximate date and research stories 
for your newspaper. This section has been tailored for a newspaper about Athens during the time 
of Pericles.   
 
Objectives: 
Social Studies: 
1. SWAT:  Use the resources of the Internet to research news or feature stories. 
2. SWAT:  Analyze, research and prioritize information. 
3. SWAT:  Gain an insight into some of the processes involved in producing a newspaper or magazine. 
4. SWAT:  Discover more about the everyday lives of the ancient Greeks and the similarities and differences they 
share with the lifestyles of people today. 
5. SWAT:  Students will gain an understanding of key events in the development of democracy in Athens as well as 
gain an understanding of the culture in which those events occurred. 
 
 
Teaching Strategy  

Ask students to look at a selection of newspapers and list the main sections or features common to 
all (or most).   Small groups of students should then be assigned topics from the list below 
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(example stories are given in brackets).   

• News and Current Affairs (e.g. Pericles Dies - Popular Assembly in Uproar!) 
• Editorial Section and Letters to the Editor (e.g. letters for and against Pericles) 
• Entertainment & Arts Section (e.g. a review of a famous/prize-winning tragedy) 
• Sports Section (e.g. report from the most recent Olympics) 
• Advertisements (e.g. pottery, seafood, shipwrights, masons, etc.) 
• Weather Report (e.g. Zeus causes yet another terrible storm!) 
• Gossip Column (e.g. Who will succeed Pericles as leader of Athens?) 
• Astrology Column (e.g. latest prophesies from the Oracle of Delphi) 
Obituaries (e.g. invent an obituary for a hoplite infantryman who excelled at the Battle of 
Marathon). 
 
Students should use Google Docs to collaborate with their group members on their specific topic.   
 
Assessment Recommendations 
Greek Newspaper Grading Criteria News Story 
 

• Answers basic information questions "what-where-when-why-who-how?" 
• Interviewed eye-witness 
• Background information given 
• Accurate, well researched, and sourced in MLA format 
• In the style of a news reporter Editorial & Letter to the Editor 
• Gives two distinct points of view 
• Gives reasons for point of view and has convincing arguments 
• Related to the main news article Entertainment Review 
• Accurate according to the time 
• Describes event with good detail 
• Gives a point of view/opinion in the style of a critic. Sports Report  
• Accurate according to the time 
• Describes event with good detail 
• In the style of a reporter Want Ads / Advertisements  
• Identifies objects for sale appropriate to that time 
• Describes object/gives qualities 
• Uses techniques of persuasion Other Articles  Appearance / Neatness General Writing 

Skills:  
o Spelling 
o Capital letters 
o Punctuation (periods, commas quotations) 
o Paragraphing  
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Formative Assessments 
• Student conferences (Check for student’s pace of 

Culminating activity, assignments, understanding 
of historical content, summarizing skills)  

• Exit Slips/ www.socrative.com    
Socrative allows teachers to collected quantitative data, 
students enter a response through Socrative and an Excel 
spreadsheet is generated for the teacher’s review.  

• Do Now Activities www.polleverywhere.com  
Poll everywhere is a free response system (similar to 
clickers) where students post open-ended responses to 
questions (Do Nows) or participate in a survey like 
review for an exam. 

• Running blog to discuss Classical Civilizations and 
(www.blogger.com is free) 

• Photo or Political Cartoon analysis (A tip sheet on how to 
analyze political cartoons is attached in the Resource 
section of this curriculum).  

• Webquest: A web quest is meant to guide students 
through a process of inquiry through a set of assigned 
tasks that lead them to a conclusion, or that results in a 
product.  
 

Skills to Build Upon for Diagnostic 
Assessments (Midterm/Final) 
 
• Using Special- Purpose Maps 
• Documents-Based Questions 
• Analyzing Graphic Data 
• Analyzing Political Cartoons 
• Identifying Main Ideas/Summarizing 
• Sequencing  
• Identifying Cause and Effect/Make Predictions 
• Drawing Inferences and Conclusions 
• Making Valid Generalizations 
• Distinguishing Fact and Opinion 
• Comparing and Contrasting 
• Analyzing Primary Sources  
• Identifying Frame of Reference and Point of View  
• Using Secondary Sources 
• Analyzing Diagrams and Charts 
• Constructed Reponses and Open-Ended 
 

 
 
 
 
 
 

• Electronic Survey (www.surveymonkey.com and Google 
Forms is free) 

• Classical Civilizations- Student created subpages based on a 
topic involving Greece, Rome, China, and Africa. 

• Edmodo- Social networking site where students can discuss 
class assignments and projects.  Teacher, students and parents 
can all post comments and reflections.  
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Suggested	  Lessons	  	  
Lessons Timeframe 
Lesson 1 

Reflections of Ancient Greece 

 

2-3 class periods 

Lesson 2 
Myths, Gods, and Goddesses 

 

2 class periods 

Lesson 3 
Oral Traditions- Griots of Ancient Mali 

 

4 class periods 

Curriculum Development Resources 
Click the links below to access additional resources used to design this unit: 
 
New Jersey Core Curriculum Content Standards 
 
Technology in the Social Studies Classroom 
 
Technology Core Curriculum Content Standards 
 
National Educational Technology Standards (NETS•T) and Performance Indicators for Teacher 
 
Common Core State Standards 
 
Technology Resources for Software that students will use: 

• www.internet4classrooms.com/on-line.htm (Variety of Programs) 
• www.actden.com/pp/  (PowerPoint) 
• www.bcschools.net/staff/MicrosoftOffice.htm  (Microsoft Tutorials) 
• www.bbhcsd.org/start/t4t/  (Microsoft Products Tutorials) 
• www.blogger.com Blog platform 
 

Content Resources 
 
 Ancient Greece   

Exploring Ancient World Cultures from Evansville  http://eawc.evansville.edu/grpage.htm 

Daily Life in Ancient Greece from Mr. Donn  http://members.aol.com/Donnclass/Greeklife.html 

 History for Kids - Ancient Greece  http://www.historyforkids.org/learn/greeks/index.htm 

The Greeks : Crucible of Civilization from PBS  http://www.pbs.org/empires/thegreeks/ 

Mr. Dowling's Electronic Passport - Ancient Greece  http://www.mrdowling.com/701greece.html   

Ancient Greece http://www.mnsu.edu/emuseum/prehistory/aegean/index.shtml   
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World History Ancient Greece - links to numerous sites and topics  http://history.evansville.net/greece.html 

The Ancient Greek World  http://www.museum.upenn.edu/Greek_World/Index.html 

Ancient Greece - Mythology, Activities, and Lesson Plans from Susan Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/greekunit.htm 

Ancient and Modern Olympic Sports  http://www.perseus.tufts.edu/Olympics/ 

Greek Architecture  http://harpy.uccs.edu/greek/grkarch.html        

Greek Reliefs       http://harpy.uccs.edu/greek/relief-slides.html 

Greek Art http://www.historyforkids.org/learn/greeks/art/greekart.htm 

Alexander the Great - maps, text, links  http://1stmuse.com/alex3/alex-synopsys.html 

The Ancient Greeks  http://www.arwhead.com/Greeks/ 

Sparta  http://www.wsu.edu:8080/~dee/GREECE/SPARTA.HTM 

Athens  http://www.wsu.edu:8080/~dee/GREECE/ATHENS.HTM 

Greek Mythology Quiz from S. Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/greekmythologyquiz1.htm   

Gods and Goddesses Quiz from S. Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/godsandgoddessesquiz.html 

Rome 

 History for Kids - Ancient Rome  http://www.historyforkids.org/learn/romans/        

Ancient Rome http://www.historylink101.com/ancient_rome.htm   

The Romans from the BBC in England - very kid-friendly  http://www.bbc.co.uk/schools/romans/ 

Daily Life in Ancient Rome from Mr. Donn  http://members.aol.com/Donnclass/Romelife.html 

Ancient Rome from Social Studies for Kids http://www.socialstudiesforkids.com/subjects/ancientrome.htm 

Ancient Rome http://www.kent.k12.wa.us/staff/DarleneBishop/rome/Rome.html 

Mr. Dowling's Electronic Passport - Ancient Rome  http://www.mrdowling.com/702rome.html 

The World History of Rome - links 
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 http://web.archive.org/web/20041115011006/http://history.evansville.net/rome.html 

Julius Caesar  http://www.roman-empire.net/republic/caesar-index.html  

Ancient Rome timeline http://www.exovedate.com/ancient_timeline_one.html 

All Roads Lead to Rome Webquest - http://www.esc2.net/TIEYear3/projects/rome/default.htm 

China 

Exploring Ancient World Cultures from Evansville, Indiana  http://eawc.evansville.edu/chpage.htm 

Daily Life in Ancient China from Mr. Donn  http://china.mrdonn.org/index.html 

Mr. Dowling's Electronic Passport  http://www.mrdowling.com/613chinesehistory.html 

Web Links on China and the Great Wall 
 http://www.enchantedlearning.com/subjects/greatwall/Walllinks.html    

The World History of China  http://www.kidspast.com/world-history/0125-civilization-in-china.php   

Ancient China http://www.historyforkids.org/learn/china/   

China from Wikipedia http://en.wikipedia.org/wiki/History_of_China 

Africa 

Ancient Ghana http://africa.mrdonn.org/ghana.html    http://ancientafricad.wikispaces.com/Ancient+Ghana   

http://www.accessgambia.com/information/ghana.html  

Ancient Mali http://africa.mrdonn.org/mali.html  

Ancient Songhai http://africa.mrdonn.org/songhay.html  

Mansa Musa  http://africa.mrdonn.org/mansamusa.html     http://www.mrdowling.com/609-mansamusa.html  
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Teacher Notes 
 
Part I. Ancient Greece 
Time Frame:  10 days 
 
Essential Questions:   

• What factors shaped government in Greece? 
• What advances did the Greeks make that still influence the world today? 

 
1. SWAT:  Analyze how Greece’s geography and its nearness to the sea strongly influenced the development 

of trade and the growth of city-states. 
2. SWAT:  Evaluate how the people of Athens tried many different forms of government before creating a 

democracy. 
3. SWAT:  Discuss how ancient Greeks created great myths and works of literature that influenced the way we 

speak and write today. 
4. SWAT:  Assess how over time the Persians came to rule a great empire, which brought them into conflict 

with the Greeks. 
5. SWAT:  Compare and contrast Sparta and Athens, the two most powerful city-states in Greece. 
6. SWAT:  Analyze how Alexander the Great built a huge empire that helped shaped Greek culture into Egypt 

and Asia. 
7. SWAT:  Evaluate the last contributions the ancient Greeks made in the arts, literature, philosophy, and 

science.   
 
1.  Geography 

• Rocky, mountainous lands surrounded by water, shaped as a peninsula with a rugged coastline. 
• Because mountains cover much of Greece, there are few flatlands for farming therefore most people settled 

along the coast and in river valleys.  Due to the rugged land, communities were isolated and as a result, the 
people created their own governments and way of life seeing themselves as separate countries.   

• Greece has the Mediterranean Sea to the south, the Ionian Sea to the west, and the Aegean Sea to the east.  
Many Greeks became shipbuilders and sailors due to its geography allowing them to trade culture, ideas, 
and food.  

 
2.  Trade 

• The Minoans 
o Settled on the island of Crete, south of the Aegean Sea in the eastern Mediterranean. 
o Among the best shipbuilders due to the location of their settlement.  Their ships carried goods such 

as wood, olive oil, and pottery.  They traded these goods for copper, gold, silver, and jewels.   
o Because the Minoans did not speak Greek, historians do not consider them to be the first Greek 

civilization.   
• The Mycenaeans 

o Settled on the Greek mainland. 
o Considered to be the first civilization of Greece.   
o They build fortresses all over, creating the largest and most powerful fortress Mycenae.  The 

Mycenaeans took over Crete once the Minoan society declined.  They set up colonies in northern 
Greece and Italy where they shipped goods around the Mediterranean and Black seas.  They traded 
with force and often attacked other kingdoms.  Historically, they are believed to have attacked Troy 
starting the legendary Trojan War.  

o Around 1200 B.C., Mycenaean society declined sliding Greece into a period of disorder and 
warfare called the Dark Ages. 
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3.  City-States 

• Independent city-states started to form all over Greece in order to pull the country out of the Dark ages.  A 
polis is another word for city-state. The creation of city-states marked the beginning of what is known as 
Greece’s classical age, one that was marked by great achievements.  

• City-states were built to last.  A large fortress called the acropolis sat on a high hill.  The town around the 
acropolis were surrounded by walls for protection.   

• Life inside the walls consisted of marketplaces, also called an agora.  Farmers lived outside the walls of the 
city-state walls bringing their crops inside to the market for trade made by the craftsmen in town.  Markets 
places also served as political and religious meeting areas. 

• The city-state became the foundation of Greek civilization where people considered themselves residents of 
a city where people were expected to participate in the city’s affairs, economy, and government.   

• Groups from city-states around Greece began to set up colonies in distant lands as independent sectors.  
Colonies were set up around the Mediterranean and Black seas, Turkey, France, and Italy.  Colonies would 
trade metals such as copper and iron back to the mainland where they received wine and olive oil.   
 

4.  Government 
• Greece is the birthplace of democracy a type of government in which people rule themselves.   
• Aristocrats: 

o In early Athens, kings ruled the city-states.  Rich landowners called aristocrats soon took power, a 
government in which only a few people have power is called an oligarchy.  Aristocrats served as 
generals and judges, as they were the richest men in town who dominated Athenian society.   

  
• Tyrants: 

o Peisistratus, a noble from Athens, over threw the oligarchy and became a tyrant ruler of Athens.  
Tyrants today are known as leaders who ruled with force.  In Greece, tyrants were good leaders and 
were able to stay in power because they had strong armies and because the people supported them.  
He brought peace and prosperity to the city and developed new policies to unity the city.   
 

• Democracy: 
o Around 500 B.C., Cleisthenes gained power in Athens.  Under his rule, Athens developed the 

world’s first democracy and is known as the father of democracy.  All citizens had the right to 
participate in the assembly that created the city’s laws.  Every citizen had the right to speak his 
opinions and participating in voting on important issues.   

o After 170 years of democracy in Athens, an elected leader Pericles who led from 460 B.C. until 
429 B.C.  He believed that people participating in government was important and encouraged 
people to participate in government and would pay for people to serve the public and introduce 
democracy to other parts of Greece.   

o Direct Democracy: 
 All people in Athens could participate directly in government and each person’s decision 

directly affect the outcome of a vote.   
o Representative Democracy: 

 The form of government in the United States.  Our founding fathers were influenced by 
democracy formed in Athens.   
 

5.  Greek Mythology and Literature 
• Ancient Greeks believed in many Gods who were at the centered of Greek mythology, a body of stories 

about gods and heroes that try to explain how the world works.  The ancient Greek believed their gods 
caused these events to happen, and they created myths to explain the gods’ actions.   

• Greek gods: 
o Zeus, king of the gods 
o Hera, queen of the gods 
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o Poseidon, god of the sea 
o Hades, god of the underworld 
o Demeter, goddess of agriculture 
o Hestia, goddess of health 
o Athena, goddess of the health 
o Apollo, god of the sun 
o Artemis, goddess of the moon 
o Ares, god of war 
o Aphrodite, goddess of love 
o Hephaestus, god of metalworking 
o Dionysus, god of celebration 
o Hermes, the messenger of god 

• The Greeks saw their gods in all things.  To thank their gods, the Greeks built temples to honor them all 
around Greece.   

• Literature: 
o Early Greek writers produced long epic poems, romantic poetry, and some of the world’s most 

famous stories.   
o Greek poet, Homer, created two great epic poems, Illiad and the Odyssey to describe the deeds of 

great heroes who fought in the Trojan War. 
o Lyric poetry were often set to music.  During a performance, performers would play a stringed 

instrument called a lyre, while reading a poem.  Most poets were men, but the most famous was a 
woman, Sappho where she wrote poems about love and relationships.    

o Fables were stories to teach people lessons.  Aesop was famous for his fables, short stories that 
teach the reader lessons about life or give advice on how to live.  Most fables were about animals 
who talked like humans.   

o The works of ancient Greek writers such as Homer, Sappho, and Aesop are read today and have 
influenced modern language, literature, and art.  Greek myths have inspired artists who have used 
gods and heroes as the subjects of their works.   
 

6.  Persia and Cyrus the Great 
• Cyrus the Great led a successful Persian revolt against the Medes in 550 B.C. and won independence for 

Persia. This victory started the beginning of the Persian Empire.  Cyrus conquered most of Southwest Asia 
during his rule.  Cyrus let the people he conquered keep their own customs and hoped this would make them 
less likely to rebel. 

• Political Organization: 
o Darius, a young prince, claimed the throne once Cyrus and his sons died.  He organized the empire 

by dividing it into 20 provinces and chose a governor called satraps to rule with him.  They 
collected taxes, served as judges, and put down rebellions within their territories.   

• Persian Society: 
o Darius improved society by building roads to connect various parts of the empire.  He also built a 

capital called Persepolis to reflect the glory of his empire and filled it with beautiful works of art.  
Religion rose during his rule, called Zoroastrianism, which taught that two forces were fighting for 
control of the universe.  One force was good and the other was evil.   

o Darius invaded Greece, which began the beginning of a series of wars between Persia and Greece 
called the Persians Wars.  The Greeks won several battles due to their better weapons and clever 
leaders.  Xerxes I, Darius’ son, tried to conquer Greece again with the Persian army.  Sparta, a 
powerful Greek city, joined with Athens.  Sparta had the strongest army and Athens had the 
strongest army.  The Persians were defeated but their empire remained strong for more than a 
century after the war.   
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7.  Sparta and Athens 

• Sparta:   
o Spartan society was dominated by the military.  They believed hat military power was the 

way to provide security and protection for their city.   
o When a boy was born, the government officials of Sparta came to look after him where 

they trained him at an early age as a soldier.  They taught them to deal with hardships by 
taking away their shoes and clothes during the winter.  Soldiers between the ages of 20 
and 30 lived in army barracks and stayed in the army until they were 60.  The Spartans 
believed that the most important qualities of good soldiers were self-discipline and 
obedience 

o Girls and women had more rights than other Greek women.  They own land and ran their 
households when their husbands were gone.  Women received physical training like men 
and learned how to run, jump, wrestle, and throw javelins.  Spartans believed this training 
would produce healthier children.   

o Sparta’s government was set up to control the city’s helots, or slaves who grew all the 
city’s crops and other jobs.   

• Athens:   
o After the Persian Wars ended in 480 B.C., many city-states formed alliances and wanted 

to punished the Persians for attacking Greece.  The Peloponnesian War was between 
Athens and Sparta that threatened to tear Greece apart.  With the defeat of Athens, Sparta 
became the most powerful city-state in Greece.   
 

8.  Alexander the Great 
• Alexander the Great was son to Philip II, king of Macedonia in 359 B.C.  When king Philip II died, 

Alexander became leader at 20 years old and immediately wen south to end the revolt in Thebes.  
Within a year, Alexander destroyed Thebes and enslaved the Theban people and used them as an 
example to the other Greeks what would happen if they rebelled as well.  In 334 B.C. he attacked 
the Persians and was successful.  Alexander’s empire was the largest the world had ever seen 
stretching from west India to Egypt.  He worked to spread Greek influence throughout his empire 
by founding cities in the lands he conquered.  He built temples and theaters like those in Greece all 
over his empire.  As the Greek culture spread, several people kept their own customs and traditions.  
As a result, a new blended culture developed in Alexander’s empire.  It combined elements of 
Persian, Egyptian, Syrian, and other cultures with Greek ideas.   

 
9. Greek Achievements 

• The Arts 
o Statues and Paintings:  The ancient Greeks were master artists.  Their paintings and 

statues have been admired for hundreds of years.  Greek statues were admired because the 
sculptors wanted them to look perfect and realistic.  Sculptors studied the body and carved 
marble and stone for their works of art.  Greek painting is admired for it realism and 
detail.  Greek artists painted scenes on vases, pots, and other vessels showing scenes from 
myths or athletic competitions.   

o Architecture:  The Greeks took great care in designing their buildings especially their 
temples.  Ancient Greek designers took such care of their designs because they wanted 
their buildings to reflect the greatness of their cities.  The most impressive of all ancient 
Greek buildings is the Parthenon in Athens built in 400 B.C. on the Athenian acropolis.   

o Writing:  The Greeks created new forms of writing forms including drama and history.  
The Greeks created drama, or plays, as part of their religious ceremonies.  Actors and 
singers performed scenes in honor of gods and heroes.  These plays became a popular 
form of entertainment.   

o Philosophy:  The ancient Greeks worshipped gods and goddess who actions explained 
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many of the mysteries of the world.  Philosophers believed in the power of the human 
mind to think, explain, and understand life.   

 Socrates:  He believed that people must never stop looking for knowledge.  He 
was a teacher as well as a thinker.  He taught by asking questions about human 
qualities such as love and courage.  Socrates wanted to make people think and 
question their own beliefs.  This made people frightened and angry and people 
accused him for questioning the gods.  He was arrested and condemned to death.        

 Plato:  Was a student of Socrates and was a teacher as well as a student.  Plato 
created a school, the Academy, to which students, philosophers, and scientists 
could come to discuss ideas.  His most famous book was The Republic  where is 
describes his idea of an ideal society.  He believed society should be run by 
philosophers. 

 Aristotle:  One of the greatest Greek thinker who was Plato’s student.  Aristotle 
taught that people should live lives of moderation or balance.  He believed that 
moderation was based on reason and thought that people should use reason to 
govern their lives.  Aristotle made great advances in the field of logic, the process 
of making inferences.  He argued that you could use facts you knew to figure out 
new facts.  Aristotle’s ideas about logic helped inspire many later Greeks 
scientists.   

 Science and Mathematics:  Euclid was a Greek mathematician who was 
interested in geometry, the study of lines, angles, and shapes.  Many of the 
geometry rules studied in school today come from Euclid’s writings.  Another 
Greek mathematician was Hypatia who used math to accurately calculate the 
size of the earth.   

 Medicine and Engineering:  Greek doctors studied the human body to 
understand how it worked.  The greatest Greek doctor was Hippocrates who 
figured out what caused diseases so he could better treat them.   

 
Part II.  Ancient Rome 
Time Frame: 10 days  
 
Essential Question:   

• How did Rome become the dominant power in the Mediterranean region? 
• Why did the Roman Empire fall and what is its legacy?   

 
1. SWAT: Analyze how Rome’s location and government helped it become a major power in the ancient 

world. 
2. SWAT:  Evaluate how Rome’s tripartite government and written laws helped create a stable society.   
3. SWAT:  Track how Rome’s Republic was marked by wars of expansion and political crisis.   
4. SWAT:  Assess how Rome grew politically and economically and developed a culture that influenced later 

civilizations.   
 
1.  Geography 

• Rome’s location and climate helped it become a major world power.  Rome became one of the 
greatest civilizations of the ancient world.  Italy has two major mountain ranges in the north, The 
Alps, Europe’s highest mountains and another range the Apennines, runs the length of the Italian 
Peninsula.  Most of the land is covered with hills which people from history used for defense.  
Several rivers flow out of Italy’s mountains as a source of fresh water.  

3.  Roman Society 
• The Romans believed their history could be traced back to a great Trojan hero named Aeneas.  

When the Greeks destroyed Troy in the Trojan War, Aeneas fled with his followers.  The story of 
his trip is told in the Aeneid, an epic poem written by ancient poet Vigil around 20 B.C.   
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• Among the descendants of Aeneas were the founders of Rome, twin brothers Romulus and 
Remus.  Modern histories believe that Rome’s last three kings were Etruscans, members of a 
people who lived in north Rome.  They were influenced by Greek colonists in Italy lived in Italy 
before Rome was founded.  The Etruscan kings made great contributions to Roman society.  They 
built huge temples and Rome’s first sewer.  Many historians think that the Romans learned their 
alphabet and numbers from the Etruscans.   

 
4.  Government 

• In 509 B.C., Roman nobles overthrew the monarchy and established a new form of government, 
called a republic.  Rome’s representative government and sophisticated systems of laws established 
many legal traditions we have today.   

• Challenges: 
o Roman society was divided into two groups; plebeians or common people, who wanted 

more of a say in how the city was run, and the patricians or nobles, who were the only 
ones who could be elected into office so they held all the political power.  The plebeians 
were peasants, traders, and other workers.  In 494 B.B., the plebeians formed a council 
and elected their own officials, an act that frightening many patricians.  They feared that 
Rome would fall apart if the two groups couldn’t cooperate.   

o Patricians:  Wealthy, powerful, citizens, nobles, small minority of the population, once 
controlled all aspects of government, After 218 BC, not allowed to participate in trade or 
commerce 

o Plebeians:  Common people, peasants, craftspeople, traders, other workers, majority of 
the population, gained right to participate in government, and only Romans who could be 
traders, so many became wealthy 

• To calm the angry plebeians, the patricians made changes to Rome’s government by creating new 
offices that could only be held by plebeians.  The people who held these offices protected the 
plebeians’ rights and interests.  As a result, Rome developed into a tripartite.  To fulfill its duties, 
each part of the government had its own powers, rights, and privileges.   

o Magistrates:  Elected officials, the two most important were called consuls who were 
elected each year to run the city and lead the army.  Below the consuls were the 
magistrates who were elected for one year and had its own duties and powers.  Some were 
judges and some managed Rome’s finances and organized gams and festivals.   

o Senate:  The Roman Senate was a council of wealthy and powerful Romans that advised 
the city’s leaders who were created to advise Rome’s kings.  Senate held their position for 
life and was made up of 300 members.   

o Assemblies and Tribunes:  Protected the common people.  Both patricians and plebeians 
took part in these assemblies whose primary job was to elect the magistrates who ran the 
city of Rome.  Tribunes were elected by the plebeians who had the ability to veto or 
prohibit actions by other officials.  Trubines only rained in office one year.    

o Law of the Twelve Tables:  The Law of the Twelve Tables governed many parts of 
Roman life.  Some laws were written to protect the rights of all Romans.  Other only 
protected the patricians.   

o Checks and Balances:  In order to limit terms of office and control power in Rome, the 
Romans put other restrictions on their leaders’ powers.  Checks and balances kept any one 
part of government from becoming stronger or more influential than the others.   

o The Roman Forum:  The Forum was the center of life in ancient Rome.  The city’s most 
important temples and government buildings were located there, and Romans met there to 
talk about the issues of the day.     

5.  Trade 
• Roman territory grew mainly in response to outside threats.  As the republic grew, many people left their 

farms from Rome.  In place of these small farms, wealthy Romans built large farms in the countryside.  
These farms worked by slaves who grew one or two crops.  Roman trade expanded as the republic grew.  
Due to the increasing population, Rome’s farmers couldn’t grow enough food so merchants brought food to 
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other parts of the Mediterranean.  They brought metal goods and slaves to Rome made coins out of copper, 
silver, and other metals in return.   

 
6.  Punic Wars 

• As Rome’s power grew, other countries came to see the Romans as a threat to their own power.  The fiercest 
of the wars were the Punic Wars, a series of wars against Carthage, a city in northern Africa.  Rome and 
Carthage went to war three times between 264 and 146 B.C.  After 20 years of fighting, the Romans forced 
their enemies out and took control over Sicily.   

• During the Punic Wars, Rome took control of Sicily, Corsica, Spain, and North Africa.  As a result, Rome 
controlled most of the western Mediterranean region.  In 120s Rome also conquered Greece and parts of 
Asia.   

• As the Romans’ territory grew, problems arose in the republic.  Among the leaders to address Rome’s 
problems were brothers Tiberius and Gaius Gracchus.  Tiberius wanted to create farms for poor Romans 
in order to create happy civilians and prevent rebellions.  The public opposed and the wealthy opposed 
which led to riots in the city which killed Tiberius.  A few years later Gaius created farms and also began to 
sell food cheaply to Rome’s poor citizens which angered many powerful Romans and was killed for his 
ideas.  The people of the Roman empire saw violence as a form of power and as a political weapon.   

• Spartacus:  Roman gladiator who rose up and demanded freedom.  Spartacus and his followers defeated an 
army sent to stop them and took over much of southern Italy.  Spartacus was killed in battle and the revolt 
fell apart.   
 

7.  Era of Caesar  
• In the 70s B.C., Rome was a dangerous place where politicians and generals went to war to increase their 

power even as political order broke out in Rome.  Some Romans tried to stop the chaos in Rome’s 
government.  Cicero ,  a philosopher and gifted orator called on upper-class Romans to work together to 
make Roma a better place.  He wanted to limit the power of generals and wanted the Romans to give more 
support to the Senate and to restore checks and balances on government but the government didn’t want 
change.   

• Julius Caesar:  was a powerful general working to take over the government.  Romans admired him for his 
bravery and skill in battle.  His soldiers respected him for treating them well.  His military success made him 
a key figure in Roman politics.  He was an exceptional leader and speaker.  Before he went to Gaul, he made 
an alliance with two of Rome’s most influential men, Pompey and Crassus.   The partnership lasted 10 
years but after his conquests in Gaul, his allies became jealous of his power and popularity that his allies 
turned against him.  Caesar was ordered to give up his command but he refused and sent his troops back to 
Rome.  A group of Senators attacked Caesar in the Senate and stabbed him to death.  After Caesar’s 
assassination, two great generals emerged, Marc Antony and Caesar’s adopted son Octavian later called 
Augustus.   
   

8.  Augustus 
• Top priority for Antony and Octavian was punishing the men who killed Caesar.  They set out an army to 

try to avenge Caesar’s death near Philippi in northern Greece in 42 B.C.  After the battle of Philippi, 
Octavian returned to Italy and Antony went east to fight Rome’s enemies.  Octavian became Rome’s sole 
ruler and almost gained nearly limitless power.  In 27 B.C., Octavian announced that he was giving up his 
power to the Senate but in reality he kept all his power where Senate gave him the name Augustus which 
means, “revered one.”       

9.  Roman Achievements 
• Rome was full of sophisticated and beautiful art and architecture.  Artists and engineers were 

respected individuals in Roman society.  The Roman world was remarkable for valuing literacy, 
culture, and a society based on law.   

• Science and Engineering:  The Romans took a practical approach to their study of science and 
engineering.  They studied the stars to produce a calendar, studied plants, and animals to learn how 
to obtain better crops and meat.  To improve health, Roman doctors studied the works of Greeks.  
Romans were also great builders and developed many new materials to help their structures last.  
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They Romans made cement by mixing lime with volcanic rock and ash.  The Romans created 
lasting structures by using arches, the round shape supported more weight than other shapes.  The 
Romans also used arches in their aqueducts which is a raised channel used to carry water from 
mountains into cities.     

• Architecture and Art:  Roman architecture also copied some older Greek designs using columns 
to make their public buildings look impressive.  They also used marble to cover their buildings with 
marble.  Their engineering techniques allowed the Romans to make new architectural advances like 
the vault which let them build huge structures like the Colosseum in Rome.  Roman artists are 
known for their mosaics and paintings, which were used to decorate Roman buildings.        

• Literature and Language:  Rich in art and architecture, Rome was also home to many of the 
greatest authors in the ancient world.  One such author was Virgil, who wrote about the great epic 
about the founding of Rome, the Aeneid and Ovid who wrote poems about Roman mythology.   

• Law:  Roman law inspired a system called civil law, a legal system based on a written code of 
laws.   

 
Part III. Ancient China 
Time Frame: 10 days 
 
Essential Question:   

• How do the people, events, and ideas that shaped ancient China continue to influence the world? 
 

1. SWAT:  Analyze how the Han dynasty created a form of government that valued family, art, and learning.   
2. SWAT:  Analyze how trade routes led to the exchange of new products and ideas among China, Rome, and 

other people.   
 

 
1.  Geography 

• Geography played a major role in the development of Chinese civilization.  China covers an area of nearly 4 
million square miles.  One of the physical barriers that separates China from its neighbors is a harsh desert, 
the Gobi which is spread over much of China’s north.  East of the Gobi are low-lying plains which cover 
most of eastern China  forms once of the country’s largest farming regions.  More than 2,000 mile to the 
west, rigged mountains make up the western frontier, in the southwest the plateau of Tibet.  The Qinling 
Shandi range separates northern China from southern China.  

• Two great rivers flow from west to east in China, the Huang He or the Yellow River and the Chang Jiang or 
the Yangzi River 
 

2.  First Dynasties  
• Like other ancient peoples, people in China first settled along rivers where they farmed, built villages, and 

formed a civilization.  Farming in China started along the Huang He and Chang Jiang rivers.  When they 
flooded, fertile silt deposits made the land ideal for growing crops.  Farmers grew rice, millet, and wheat.  
Chinese people fished and hunted with bows and arrows, and domesticated sheep and pigs.   

• Some of the villages along the Huang He grew into large towns where walls surrounded these towns to 
defend them against floods and hostile neighbors.  Separate cultures developed in southern and northeastern 
China.  These included the Sanxingdui and Hongshan peoples.   

• The Xia Dynasty:   
o  Around 2200 B.C., Yu the Great is said to have founded the Xia dynasty where there were terrible 

floods.   
• The Shang Dynasty: 

o The first clear dynasty is the Shang, which was established in 1500 B.C.  The king was at the center 
of Shang political and religious life.  Nobles served the king as advisors and helped him rule.    

o The social order became more organized under the Shang.  The royal family and the nobles were at 
the highest level.  The nobles owned land, and passed their wealth and power to their sons.  Most 
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people in the Shang ruling class lived in large homes in cities.  Artisans settled outside the city 
walls, living in groups based on what they made for a living and made weapons, pottery, tools, and 
clothing.   

o The Shang made many advances, including China’s first writing system, which used more than 
2,000 symbols to express words or ideas.  Artisans made beautiful bronze containers for cooking 
and religious ceremonies.  They made axes, knives, and ornaments from jade.  The military 
developed war chariots, powerful bows, and bronze body armor.   

    
3.  New Ideas 

• Confucius:  During the Zhou period, Confucius became the most influential teacher in Chinese history.  He 
felt that China was overrun with rude and dishonest people and he was upset by the disorder and people’s 
lack of decency.  He believed people needed to return to ethics, or moral values.  The ideas of Confucius are 
known as Confucianism.  Because Confucianism focuses on morality, family, society, and government 
people often think of it as a philosophy.  It is a unique teaching that is both philosophical and religious.  It 
has been a guiding force in human behavior and religious understand in China.   

• Daoism:  Stresses living in harmony with the Dao, the guiding force for all reality.  In Daoist teachings, the 
Dao gave birth to the universe and all things in it.  They believed they wanted the government to stay out of 
people’s lives.  Daoists people believed that people should avoid interring with nature or each other.  They 
are taught that the universe is a balance of opposites, female and male.  Laozi was the most famous Daoist 
teacher.  He taught people that they should not gain wealth, nor should they seek power.   

• Legalism:  The belief that people were bad by nature and needed to be controlled.  Legalism was a political 
philosophy without religious concerns.  It dealt with only government and social control.  Legalists felt that 
society needed strict laws to keep people in line and that punishments should fit crimes.  Unity and 
efficiency were also important to Legalists.   
 

4.  Han Dynasty 
• Liu Bang, a peasant, became the first emperor of the Han dynasty.  This dynasty lasted for more than 400 

years.  He was the first common person to become emperor.  He earned the people’s loyalty and trust and 
was well liked by both soldiers and peasants, which helped him maintain control.  Liu Bang’s rule was 
based on wanting people free from harsh government policies.  He lowered taxes for farmers and made 
punishments less sever.  He gave large blocks of land to his supporters.  He also changed the way 
government worked.  He set up a government structure built on the foundation begun by the Qin.   

• In, 140 B.C., Emperor Wudi took the throne.  He wanted to create a strong central government.  He did this 
by taking land from the lords, raised taxes, and placed the supply of grain under the control of the 
government.  Confucianism became China’s official government philosophy.  Government officials were 
expected to practice and Wudi even began a university to teach Confucian ideas.   

• Family Life:  The family once again became important within Chinese society in the Han dynasty.  Social 
classes were divided into four classes.  The upper class was made up of the emperor, his court, and scholars 
who help government positions.  The second class, the largest, was made up of peasants.  Next were artisans 
who produce items for daily life and some luxury goods.  Merchants occupied the lowest class because they 
did not produce anything.  They only bought and sold what others made.  The military was not an official 
class in the Confucian system.   

o The revival of family grew during Wudi’s reign.  Confucian teachings about the family were 
honored, children were taught from birth to respect their elders, disobeying one’s parents was a 
crime.  The father was the head of the family and held absolute power.  The women’s duty was to 
obey her husband, and children had to obey their father.  Han officials believed that if the family 
was strong and people obeyed the father, then people would obey the emperor too.   

o Children were encouraged to serve their parents and they were expected to honor dead parents with 
ceremonies and offerings.   

o Chinese parents valued boys more highly than girls.  This was because sons carried on the family 
lines and took care of their parents when they were old.   
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5.  Chinese Achievements 
• Art and Literature 

o Artists became experts at figure paintings, a style of painting that includes portraits of people.  
Portraits were usually religious figures and Confucian scholars.  Ha artists also painted realistic 
scenes from everyday life and their creations covered the walls of palaces and tombs.   

o In literature, Han China is known for its poetry.  Poets developed new styles of verse.  Fu poets 
combined prose and poetry to create long works of literature.  Another styled called shi, featured 
short lines of verse that could be sung.   

• Inventions and Advances 
o The Han Chinese invented paper, they made it grinding plant fibers, such as mulberry, bark, and 

hemp, into paste.  In science, they created the sundial used to position shadows cast by the sun to 
tell the time of day and a seismograph used to measure the strength of an earthquake.   

o Acupuncture is the practice of inserting fine needles through the skin at specific points to cure 
disease or relieve pain.   

 

PART IV. ANCIENT AFRICA 
Time Frame: 10 Days 
 
Essential Question:  What factors shaped early African civilizations? 
 

1. SWAT:  Analyze how the rulers of Ghana built an empire by controlling the salt and gold trade. 
2. SWAT:  Discuss the three great kingdoms, Mali, Songhai, and Great Zimbabwe that developed in Africa 

between 1000 and 1500 BC.   
3. SWAT:  Analyze how West Africa’s culture has passed down through oral history, writings by other 

people, and the arts.   
 
1.  Geography 

• Africa is the earth’s second largest continent.  The Sahara desert stretched across most of North Africa.  
Along the northwestern edge of the Sahara, lie the Atlas Mountains, in the southeast, the Drakensberg 
Mountains, in eastern Africa, mountains extend alongside great rifts.  These rifts are long, deep, valleys 
formed by the movement of the earth’s crust.  The plains of the sub-Saharan Africa are crossed by mighty 
rivers including the Congo, the Zambezi, and the Niger.   

• West Africa:  The Niger River provided a source of food, water, and transportation to its people.  Four 
different regions make up the area surrounding the Niger River which run east to west like broad bands.  
The northern band is the southern part of the Sahara.  Rain is very rare there.  Sahel is the next band, which 
is a strip of land with little rainfall.  Farther south is the savannah, open grassland with scattered trees.  The 
fourth band is near the equator, which gets heavy rain and is made up of rain forests and densely wooded 
areas.   

o West Africa’s land is one of the region’s many resources.  With its many climates, the land can 
produce many different crops like dates, kola nuts, and grains.  Other resources were minerals, 
gold, and salt.   

o Family included an extended family, father, mother, children, and close relatives in once 
household.  People were expected to be loyal to his or her family, where men born within the same 
two or three years formed special bonds.  Loyalty to family and age-sets helped the people of a 
village to work together.  The men hunted, farmed, and raised livestock.  Women farmed, collected 
firewood, ground grain, carried water, and cared for children.   

o Religions was important and West Africans felt their ancestor’s spirits stayed nearby.  Animism 
was the belief in West Africa where bodies of water, animals, trees, and other natural objects have 
spirits.   

o As the people of West Africa became more productive, villages had more than they needed to 
survive.  They began to trade the area’s resources with buyers who lived thousands of mile away.  
West Africa’s gold and salt became a source of great wealth.  Traders used camels to cross the 
Sahara where they took gold, salt, cloth, slaves, and other items to North Africa and the Islamic 
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work.   
  

2.  Empire of Ghana 
• Soninke, the earliest people from Ghana located in West Africa, lived in small groups and farmed the land 

along the Niger River who banded together for protection against nomadic herders who wanted to move into 
the area. 

• The Soninke learned to work together with iron and how to use iron tools for farming.  They herded cattle 
for meat and milk.  Ghana is located between the Sahara to the north and forests in the south.  The location 
puts them at a great advantage of trading in the region’s two main resources- gold and salt.  Ghana salt 
traders left slabs of salt on a riverbank.  In exchange, miners left what they though was a fair amount of 
gold.  Silent bartering was a method made sure that trade was done peacefully.   

• Ghana’s rulers gained power as trade in salt and gold increased.  They built armies equipped with iron 
weapons.  Over time, Ghana took over control of trade from the North African merchants.  Wheat, honey, 
leather, and cloth were also traded in Ghana. 

• By 800 B.C., Ghana was in control of West Africa’s trade routes.  With some much trading passing through 
Ghana, rulers looked for ways to profit.  One was to force every trader to pay a special tax on the good he 
carried and tax the trader took with him when he left.  The people of Ghana also paid taxes.   

• Ghana’s gold mines brought wealth into the area.  Ghana’s kings also kept huge stores of the precious metal 
for themselves.   

• This wealth allowed Ghana to grow and support a powerful army who were used to conquer neighboring 
areas.  Ghana’s kings kept order by allowing conquered rulers to retain much of their power where local 
rulers acted as governors of their territories who answered to the king, Tunka Manin.   

• Three major factors contributed to Ghana’s decline, invasions, overgrazing, and internal rebellion.   
 

3.  Empire of Mali 
• Located along the upper Niger River with fertile soil.  The Niger River helped people trade resulting in a 

rich and powerful empire under the ruler Sundiata.   
• Sundiata conquered Ghana and took over the salt and gold trade.  He worked to improve agriculture in Mali, 

had new farmlands cleared for beans, onions, rice and other crops.  He even introduced another crop- cotton.  
From cotton fibers, people made clothing that was comfortable. 

• Sundiata took away power from local leaders.  The local leaders had the title mansa a title Sundiata now 
took for himself.  When he died in 1255, rulers of Mali took the title mansa where most of them were 
Muslims.   

• Mansa Musa:  Mali’s most famous ruler allowed it to reach the height of its wealth, power, and fame in the 
1300s.  Because of Mansa Musa’a influence, Islam spread through a large part of West Africa.  He ruled for 
about 25 years where he added many important trade cities to its empire including Timbuktu.  He supported 
education and hired architects to build mosques throughout his empire. 
 

4.  Empire of Songhai 
• Mali’s rival was Songhai, whose capital was Gao.  The Songhai leaders were Muslims as well as many of 

the North African Berbers who traded in West Africa.  The Berbers were willing to trade with Songhai 
because of their shared religion.  As the Songhai gained wealth, they expanded their territory and built an 
empire led by Sunni Ali.  He worked to unify, strengthen , and enlarge his empire.  He encouraged everyone 
in his empire to work together to build religious harmony by participating in both Muslim and local 
religions bringing stability to Songhai.   

• Askia The Great:  
o When Sunni Ali died, his son Sunni Baru took over.  The Songhai people feared that is he took 

over they would lose their trade with Muslim lands because Sunni Baru was not Muslim so they 
rebelled against him.  The leader of the rebellion was Muhammad Ture.  After overthrowing 
Sunni Baru, he chose the title askia, a title of high military rank and became known as Askia the 
Great.   

o Askia supported education and learning.  Under is rule, Timbuktu flourished drawing thousands to 
its universities, schools, libraries, and mosques.  Most of Songhai’s traders were Muslim, and as 
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they gained influence in the empire so did Islam.   
o To help maintain order, Askia set up five provinces within Songhai.  He removed local leaders and 

appointed new governors who were loyal to him.  He created a professional army and specialized 
departments to oversee specific tasks.   

• Songhai fell when northern rival Morocco wanted to gain control of Songhai’s salt mines so Morocco sent 
an army to Songhai in 1591 to overthrow it.  Timbuktu and Gao were destroyed and changes in trade 
patterns completed Songhai’s fall.   
 

5.  Historical and Artistic Traditions 
• Griots:  Storytellers of early West Africa who were highly respected in their communities.  Griots helped 

keep this history alive of the ancestors for new generations.  Their stories were both entertaining and 
informative.  They told important past events and of the accomplishments of distant ancestors.   In addition, 
griots recited proverbs, or short stories of wisdom or truth.   

• Epics:  Some of the griot poems are epics, long poems about kingdoms and heroes.  Many of these epic 
poems are collected in the Dausi and the Sundiata.   

• Art:  Sculpture is the most known in West Africa where they made ornate statues and carvings out of wood, 
brass, clay, ivory, stone, and other materials.  Most statues from West Africa are of people, often the 
sculptor’s ancestors and usually made for religious rituals to ask for the ancestor’s blessings.   

• Masks and Clothing:  Made of wood, these masks bore the faces of animals such as hyenas, lions, 
monkeys, and antelopes.  People wore masks during rituals as they danced around fires.  Many African 
societies were famous for the cloth they wore; the most famous of these cloths is called a kente.  It is a hand 
woven, brightly colored fabric.   Kings and Queens in West Africa wore garments made of kente for special 
occasions.   

• Music and Dance:  In many West African societies, music and dance were as important as the visual arts.  
Singing, drumming, and dancing were great entertainment, but they also helped people honor their history 
and mark special occasions.  Dance has long been a central part of African society, usually used to celebrate 
specific events or ceremonies.   
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	  Suggested	  Lesson	  Plan	  #1	  
Content Area: Social Studies 
Lesson Title: Reflections of Ancient Greece 
 

Timeframe:  2-3 class periods 

Lesson	  Components	  
21st Century Themes 

X Global Awareness  Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

 Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
X Information 

Literacy  
X Media Literacy  ICT Literacy  Life and Career Skills 

Interdisciplinary Connections:  Language Arts, Science, Art, Physical Education, Mathematics, Social 
Studies 
Integration of Technology: Students will use the Internet to conduct research on their assigned topic relating to 
Greek influences. 

Equipment needed: LCD Projector, computers, Internet 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

Swat:   
• Evaluate about key 

elements of ancient 
Greek civilizations, 
including government, 
mythology, philosophy, 
sports, art, and 
architecture.   

• Analyze how influence of 
ancient Greece in the 
world today. 

 
 

NJCCCS: 
CPI # 
 
6.2.8.A.3.b  Compare and 
contrast the rights and 
responsibilities of free men, 
women, slaves and 
foreigners in the political, 
economic, and social 

Lesson Sequence 
1.  Ask students what they know about ancient 
Greece. Have them brainstorm ideas, and write their 
suggestions on the board. To spark conversation, 
you may want to show them a picture of the Lincoln 
Memorial. If students are familiar with this 
structure, explain that it was built to honor Abraham 
Lincoln, the 16th president of the United States. Ask 
students what this structure has to do with ancient 
Greece. (Its style first appeared in ancient Greece.) 
 
2.  Review facts about ancient Greece. Have 
students locate Greece on a world map. Explain that 
a great civilization thrived there between 500 and 
323 B.C., during a time in history called the 
classical Greek period. The ancient Greeks 
developed new ideas for government, science, 
philosophy, religion, and art. The center of ancient 
Greek culture was the city-state of Athens. 
Although wars between Athens and the city-state 
Sparta would eventually weaken Greek civilization, 
its influence is visible today. 
 

Formative Assessment #1 
To show understanding of the 

strength and weaknesses of 
Athens, Sparta, and Persia 

and how they contributed to 
conflicts among their 

governments, students will 
create maps that show how 
each army could conquer 

another.   
 

Formative Assessment #2 
Students will participate in a 
class debate about conflicts 

between government or 
cultures. 

 

Formative Assessment #3 
Create and complete a Venn 

Diagram of Minoans and 
Mycenaeans comparing and 
contrasting the two cultures 

of ancient Greece.  
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structures of classical 
civilizations.   
 
6.2.8.A.3.c  Determine the 
foundational concepts and 
principles of Athenian 
democracy and the Roman 
Republic that later 
influenced the development 
of the United States 
Constitution.  
 
6.2.8.A.3.d  Compare and 
contrast the roles and 
responsibilities of citizens in 
Athens and Sparta to those 
of United States citizens 
today, and evaluate how 
citizens perceived the 
principles of liberty and 
equality then and now. 
 
6.2.8.B.3.b  Explain how 
geography and the 
availability of natural 
resources led to both the 
development of Greek city-
states and to their demise.  
 

 
3.  Explain that in this activity, students will be 
researching the following aspects of ancient Greek 
life: 
•  Art and architecture 

•  Government 

•  Mythology 

•  Philosophy 

•  Sports 

Divide students into five research groups, and 
assign each group one aspect of Greek life to study.  
 
4.   Students should use print and online resources. 
The final task is to find examples of ancient Greek 
influence in modern culture. 
 
5.  When each group has completed its sheet, have it 
create a collage of modern-day examples of ancient 
Greek culture using magazines, newspapers, or 
pictures from the Internet. 
 
6.  Invite groups to present their collages to the class 
and explain how the examples reflect ancient Greek 
culture. Have groups hang their collages in the 
classroom. 

 

Teacher Notes:  
  

Discussion Questions: 
1.  What do you think are the more important 
contributions the ancient Greeks made to the world 
today? 
 
2.  What are some subjects that interested the Greek 
philosophers? What ideas did they develop? 
 
3.  Was everyone eligible for citizenship in ancient 
Greece? If not, who was excluded? Would ancient 
Greece still be considered a democracy today? Why 
or why not? 
 
4.  Compare the myths of ancient Greece with other 
fables, folktales, or tall tales that you have studied. 
What are some common themes? How are Greek 
myths different? 
 
5.  Compare the modern Olympics to the Olympics 
in ancient Greece. 

 
Formative Assessment #4 
Sequencing:  Have students 
place key events in Greek 
history in the proper order. 

 
 

Formative Assessment #5 
Students will compare and 

rights associated with 
citizenship in ancient Greece 

with those in the United 
States and decide which are 

more inclusive.  
 

Formative Assessment #6 
Have students work in 

pairs to create a postcard 
that illustrates the 

conflict between Greece 
and Persia. 

 
Formative Assessment #7 

Have students work in small 
groups to create a cause and 

effect chart that illustrates the 
fall of Athenian power.   
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6.  Find two buildings in your community, one in 
classical Greek style and another in a modern style. 
If such buildings are not available where you live, 
use those in your state capital or in Washington, 
D.C. Discuss and explain differences in style, 
structure, and appearance. 
 
Evaluation 
 
You can evaluate students' work using the following 
three-point rubric: 
 

• Three points: actively participated in 
group project, researching important facts 
and working collaboratively with others; 
thoroughly completed activity sheet; 
presented information in a clear manner; 
demonstrated an understanding of the 
material researched. 
 

• Two points: participated in group project, 
researching facts and working with others; 
completed most of the activity sheet; 
presented information in a fairly clear 
manner; demonstrated an understanding of 
the material researched. 

 
 

• One point: took part in the group project, 
researching some facts and working with 
others; submitted an incomplete activity 
sheet; presented little or no information in 
group presentation; demonstrated little 
understanding of the material researched. 

 
 

Differentiation 
 
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
 
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
in their classroom, the follow is recommended for differentiation. 
 
 Working in pairs, students can choose one of the five aspects of Greek life to research. Pairs will use their activity 
sheets to choose a specific area of interest to research further; for example, they may focus on the role of women in 
ancient Greek society, literature and drama, education, warfare, philosophers, the Parthenon, and so on. (Students in 
pairs should choose separate topics.) Have pairs create a list of little-known facts about their topics to share with the 
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class. Individually, students can use their research to write essays on how ancient Greek life compares with, or has 
influenced, modern society. 
 
Resources Provided  
 
Exploring Ancient World Cultures from Evansville  http://eawc.evansville.edu/grpage.htm 

Daily Life in Ancient Greece from Mr. Donn  http://members.aol.com/Donnclass/Greeklife.html 

 History for Kids - Ancient Greece  http://www.historyforkids.org/learn/greeks/index.htm 

The Greeks : Crucible of Civilization from PBS  http://www.pbs.org/empires/thegreeks/ 

Mr. Dowling's Electronic Passport - Ancient Greece  http://www.mrdowling.com/701greece.html   

Ancient Greece http://www.mnsu.edu/emuseum/prehistory/aegean/index.shtml   

World History Ancient Greece - links to numerous sites and topics  http://history.evansville.net/greece.html 

The Ancient Greek World  http://www.museum.upenn.edu/Greek_World/Index.html 

Ancient Greece - Mythology, Activities, and Lesson Plans from Susan Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/greekunit.htm 

Ancient and Modern Olympic Sports  http://www.perseus.tufts.edu/Olympics/ 

Greek Architecture  http://harpy.uccs.edu/greek/grkarch.html        

Greek Reliefs       http://harpy.uccs.edu/greek/relief-slides.html 

Greek Art http://www.historyforkids.org/learn/greeks/art/greekart.htm 

Alexander the Great - maps, text, links  http://1stmuse.com/alex3/alex-synopsys.html 

The Ancient Greeks  http://www.arwhead.com/Greeks/ 

Sparta  http://www.wsu.edu:8080/~dee/GREECE/SPARTA.HTM 

Athens  http://www.wsu.edu:8080/~dee/GREECE/ATHENS.HTM 

Greek Mythology Quiz from S. Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/greekmythologyquiz1.htm   

Gods and Goddesses Quiz from S. Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/godsandgoddessesquiz.html 
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• Web lessons:  http://www.weblessons.com/  :   The code is WL0100 

user name: first initial and last name     password: last name 
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Classroom Model for a 45-Minute Social Studies Period, Gr. 6- 8 

             
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Do Now (5 min.) 
• Independent Hook Activity that introduces the day’s objective/lesson 

 
Direct Instruction (10 min.) 

• Whole group 
• Social studies content-rich 
• Guided by district curriculum documents/NJCCCS 
• Introduce Objective 

Guided and Independent Inquiry (20-25 min.) 
• Students work independently, in a small cooperative group, or in a teacher-directed group, 

according to a schedule developed and posted by the teachers. 
• Rotate daily into new stations.  All stations are tied to the day/week’s objective 
• Student-Centered/Leveled Student 

Guided Inquiry/Centers/Stations/Hubs 
• Small-group, teacher-directed 
• Varied media (reading, writing, technology, discussion, geography, content 

enrichment) 
• Addresses content knowledge and/or research skills 
• Teachers conduct individual conferences focused primarily on students’ acquisition of 

key concepts. 
• Stations: Teacher led, Reading, Writing, PBL, Computers, History Alive, Geography 

Skills, (Examples below) 
• Stations are flexible to fit lesson/objective  

•  

Independent 
Reading 

Independent 
Writing 

Cooperative 
Learning 
-  PBL 

Computer- 
Assisted 
Research 

Wrap Up (5 min.) 
• Teacher brings closure to the workshop by revisiting focus of mini-lesson. 
Exit boards/slip) 
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Suggested	  Lesson	  #2	  
Content Area: Social Studies 
Lesson Title: Myths, Gods, and Goddesses Timeframe: 2 class periods 

Lesson	  Components	  

21st Century Themes 

X Global Awareness  Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

 Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
x Information 

Literacy  
X Media Literacy X ICT Literacy  Life and Career Skills 

Interdisciplinary Connections: Language Arts, Science, Social Studies, Technology 
Integration of Technology: Students will use the Internet to research Greek mythologies for their 
assignment.  
Equipment needed: LCD Projector, Internet, Computer 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

SWAT: 
• Research and use 

organizational features 
of electronic texts to 
locate information. 

• Clarify an understanding 
of texts by creating 
outlines, notes, 
summaries, or reports. 

• Analyze the geographic, 
political, religious, and 
social structures of the 
early civilization in 
Greece, in terms of the 
significance of Greek 
mythology and how 
Greek literature 
continue to permeate our 
literature and language 
today.   

 
 
 
 

Lesson Sequence 
Student Activities 
1.  Locate a Greek myth to read. 
2. Record the title, author, and cite your 

source of information. 
3.  Keep a list of unfamiliar words or terms. 

4. Answer the questions on the Student 
Activity Page (attached at the end of 
lesson). 

 
Teacher Notes: 
 

Myths are part of every culture. Myths 
explained "how" and "why" things came to 
be for people in earlier civilizations. Myths 
were closely aligned with religious or 
spiritual beliefs. 
 
Students will research and read a Greek 
myth.  They will also learn about some of 
the gods and goddesses, problems they 

Formative Assessment #1 
When you think of the word 
myth what images come to 
your mind? Jot down some 
words, phrases or pictures 
associated with the word 

myth. Compare your answers 
with a partner. 

 
Formative Assessment #2 

Given a map of Greece, 
students will answer the 
question: Why is Greece 

often considered the “cradle 
of civilization?” 

 
Formative Assessment #3 

List the characters in the story 
leaving about 5 lines after 
each name for annotated 
entries.    Use your list of 
characters to answer the 

following questions: Who 
they are, how do they behave, 

what do they say, what do 
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NJCCCS: 
CPI # 
 
6.2.8.D.3.f   Determine the 
extent to which religions, 
mythologies, and other belief 
systems shaped the values of 
classical societies. 

faced, how they used their special powers 
to overcome difficulties, and how people 
honored them. Students will need to be able 
to visit websites to help them gather 
information about the ancient Greek 
civilization. When they are finished with 
their research, they will create a project to 
share with their classmates, which will 
show what you've learned.  
1.  After reading a Greek myth, students 
will identify the god or goddess and write 
a   short summary about the myth. 
 
2.  Students will select a god or goddess to 
research using electronic media, books, 
encyclopedias, etc. 
 
3.  Students will produce a product which 
will include the name of the god in Greek 
and Roman, symbols, domain, family, 
special powers, problems and solutions, 
and a short summary of the myth read. 
 
4.  Students will be able to write, edit and 
revise their information using correct 
grammar, spelling and punctuation. 
 

they do, how do they react 
and what is their relationship 
to other characters. Include a 

personal judgment about 
whether you think they are 

good, evil, powerful, or 
powerless. Provide evidence 
from the text to support your 

answer.  
 

Formative Assessment #4 
Identify at least three 

problems faced by 
Persephone in the story. 

 
Formative Assessment #5 
Review each literary genre 

covered this year. Share some 
of the dominant 

characteristics of each. In 
detail review the literary 
characteristics of myths, 

legends, folktales and 
fairytales. Provide rich 

examples of each. 
 

 

 

 
 
 

 
 

 
Differentiation:  
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
   
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
in their classroom, the follow is recommended for differentiation.  For differentiation, it is recommend the teacher 
pair students up so students who are excelling and/or understand the content may assist students who are struggling 
with content/level.   
 
Reading and Vocabulary Instruction:  Teachers should incorporate reading and vocabulary instructional strategies 
into the content lessons to help them understand informational text.  For this lesson, it is recommended the teacher 
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provide a before, during, and after reading activity.   
• Before Strategies:   

o Visual Preview 
o Prereading 
o Reading Readiness 
o K-W-L Chart 
o Introduce Vocabulary 

• During Strategies:   
o Passage Reading 

 Oral Cloze 
 Choral Reading 
 Structured Silent Reading 
 Guided Reading 

o Summarizing 
o Discussion 

• After Strategies: 
o Structured Discussion 

 Think-Pair-Share 
 Socrative 

 
Comprehension Strategies:  Teachers can increase access by incorporating strategies to improve student 
comprehension by using research-based strategies. 
 
Modifying Instruction:  Teachers can foster differentiated instruction by modifying instruction to meet individual 
needs.  Instruction for special needs should incorporate adaptations and modifications.  Advanced learners can 
explore topics in-depth.    
 
 
Resources Provided: 
 
Ancient Greece - Mythology, Activities, and Lesson Plans from Susan Seagraves 
 http://www.geocities.com/Athens/Atrium/5924/greekunit.htm 

 Greek Mythology   http://www.maicar.com/GML/  
 
http://www.greekmythology.com/  
 
http://www.greekmyth.org/  
 
http://www.theoi.com/  
 
List of Greek Mythological Figures   
http://en.wikipedia.org/wiki/List_of_Greek_mythological_figures  
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Student Activity Page 
 
1. Select at least one (1) Greek myth to read. 

 
2. Record the title, author, and cite your source of information. 
 

 
3. Keep a list of unfamiliar words or places to look up later on. 

 
4. Who was the god or goddess in the myth? 
 

 
5. State three (3) or more facts about him or her. 

 
6. What special qualities or powers did he or she have? 
 

 
7. What was the major problem or conflict in the myth? 

 
8. Was the problem or conflict resolved? 
 

 
9. How did the god or goddess use his or her special abilities in the myth to assist in solving the 

problem? 
 
 
 
What other sources of information are you going to use to learn more about your god or 
goddess? Have you visited any of the websites? 
 
 
 
What are you going to do for your project and presentation? 
(See me if you want to talk about it first or you think you need some help.) 
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	  Suggested	  Lesson	  #3	  

Content Area: Social Studies 
Lesson Title: Oral Traditions- Griots of Ancient Mali Timeframe: 4 class periods 

Lesson	  Components	  
21st Century Themes 

X Global Awareness  Financial, Economic, 
Business, and 
Entrepreneurial Literacy 

 Civic Literacy  Health Literacy   

21st Century Skills 
X Creativity and 

Innovation 
X Critical Thinking and 

Problem Solving 
X Communication 

and Collaboration 
X Information 

Literacy  
X Media Literacy X ICT Literacy  Life and Career Skills 

Interdisciplinary Connections: Language Arts, Social Studies, Science, Technology 
Integration of Technology: View examples of Griots online.  Students will then create their own music to 
the griots using Garageband.   
Equipment needed: Computers, Garageband (download link below), headphones, microphones 

Goals/Objectives	   Learning	  Activities/Instructional	  Strategies	   Formative	  Assessment	  
Tasks	  

SWAT:   
• The students will study 

early West African 
empire of Mali by 
describing its oral 
tradition (storytelling) 
and government (kings).  

• The students will 
explain how 
contributions from 
ancient civilizations 
affect how we live and 
study history today.  

• The students will use 
their writing skills by 
writing a history and set 
it to music. 

 
 
 
 
 

Lesson Sequence 
 
1.  Review the Ancient Empire of Mali 

located in West Africa: its environment 
and adaptations. 

2. Ask the students to compare the 
governments of the ancient civilizations 
of Greece and Rome to Mali. (You can 
also compare is to Egypt and China.)  

3. The students should already know that 
Greece and Rome are democracies 
(people rule) and Mali is an empire 
(king rules). 

4. Ask the students to give their ideas on 
how we know that kings ruled in Mali. 
You may want to lead the discussion 
away from written history because not 
everyone had a written language like 
we do (i.e. cave  

drawings, no written histories from 

Formative Assessment #1 
Review African Proverbs 

 
 

Formative Assessment #2 
Research rituals and 

ceremonies conduct by 
ancient Africans. 

 
 

Formative Assessment #3 
Trace trade routes of salt and 
gold throughout the Sahara. 

 
 

Formative Assessment #4 
Design African masks for 
festivals and ceremonies. 
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NJCCCS: 
CPI # 
 
6.2.8.C.4.e  Determine the 
extent to which interaction 
between the Islamic world 
and medieval Europe 
increased trade, enhanced 
technology innovation, and 
impacted scientific thought 
and the arts. 
 
6.2.8.D.4.b  Analyze how 
religion both unified and 
divided people.    
 
6.2.8.D.4.j  Compare the  
major technological 
innovations and cultural 
contributions of the 
civilizations of this period 
and justify which represent 
enduring legacies. 

long, long, long ago). 
5. Ask the students how they think we 

know about ancient history when the 
people did not have a written language. 
Take the students’ suggestions and 
discuss them.  

6. Then tell the students: ‘I have a clue 
that might help us find out about 
ancient Mali and its history.’  

7. Get ready to play the griots’ work. 
http://www.library.csi.cuny.edu/dept/hi
story/lavender/griotimages.html  

8. Tell the students to listen carefully and 
try to figure out what it is. 

9. Begin playing the griots’ work. You 
may want to play it a couple of times.  

10. Ask the students what they think this is. 
Remind them that this the same type of 
thing people did in ancient Mali. 
 
You may get answers such as music, songs, etc. 
This gives you the opportunity to talk about 
contributions and how it affects how we live 
today. You may get that it is a different 
language but this is great. It gives you the 
opportunity to talk about people having 
different languages and how languages can 
change over time. You may want to lead the 
discussion towards how people portray ideas in 
different ways: writing, drawing, singing, 
dancing, playing music, and telling stories. 

 
11. Talking about the music, singing, and 

expressing ideas; talk to the students 
about how what they have just heard 
was a part of the history of Mali. 

12. Many people of ancient times did not 
have a written language or books to 
write in even if they had a written 
language so the things we know today 
were passed down to us by telling 
stories.  Discuss traditions with 
children. If we ‘pass things down’ to 
future generations it is called a 
tradition. You may want to discuss 
different traditions the students have or 

Formative Assessment #5 
Compare and contrast the 

three main empires of 
African- Ghana, Mali, and 

Songhai. 
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even share (i.e. like at Thanksgiving or 
Christmas). If stories are passed down 
through word of mouth it is called ‘oral 
tradition’. (Oral means mouth – hint: 
Oral-B Toothbrush, etc.) 

13. Ancient Mali did not have a written 
language so they passed down their 
history by oral tradition.  

Discuss with students:  
o If the stories rhyme, do you 

think you could remember it 
better? Of  

course, that is how we 
remember nursery rhymes. 
o If we set the rhymes to music do 

you think that would help? Of 
course, we sing songs all the 
time and the songs from the 
radio always get stuck in our 
heads. 

o In Mali it was the same way. 
They came up with stories and 
set them to music to let future 
generations know about their 
history. These storytellers are 
called griots. 

o Griots sometimes trained their 
whole lives to learn to become a 
griot. They play their own 
instruments and sing the history 
of Mali. Many of the songs of 
Ancient Mali were about their 
great, wealthy, and powerful 
kings. Many times, the griots 
not only sung about the kings 
but also became their advisors 
(give them advice). 

14. Post the following terms and their 
definition for the students to refer back 
to. Oral Tradition – tradition passed 
down by word of mouth (storytelling). 
Griot – a storyteller of Mali (uses oral 
tradition to pass down Mali’s history to 
future generations) 

15. Play the griot’s work again and have a 
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class discussion on how this song could 
tell us about their history. You may 
want to talk about how the music and 
words makes them feel. 

 
Assignment: 

1. Each student should have a piece of 
paper and a pencil. 

2. Each student is to think of 
themselves as a griot. 

3. Each student writes a short story 
about him/herself or family that 
they would like future generations 
to know. 

4. The student can begin thinking of 
ideas and encourage them to ask 
their parents/guardians tell them 
some great family stories that may 
help them. 

5. Ask the students to keep it short 
because we are going to do 
something special with it later. (I 
would recommend no more than 2 
or 3 paragraphs. You can assign 
more or less, depending on each 
student’s capability.) 

6. Assign the short story for 
homework. 

7. (Option: You can give them an 
extra day to write the short story.) 
 

Day 2 Part 2: 
8. Have the students take out their 

short story about history. (Option: 
Pair up the students for them to 
check the other’s rough draft and 
give suggestions.)  

9. With the stories of history ready, 
tell the students that we can now 
tell it like a griot. Explain to them 
that they are going to set their 
history to music using 
GarageBand. (GarageBand can be 
downloaded from the internet. It is 
a program that let’s the student 
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record his/her own voice and add 
music and/or sound to it as well.) If 
the students have not used it before, 
then it may take a little more time to 
explain and help them but it is user-
friendly and it is worth it. (You can 
also want to pair up the students so 
they can help each other.) 

10. Using their headsets and 
microphones, the students can 
record their reading (or singing) of 
their history story. Then they can 
choose the music they want to 
accompany it. (GarageBand has 
music and sound options already in 
the program.) They can listen to it 
and change it to whatever suits 
them. 

11. When the students finish, burn them 
a copy of their own. (I would 
recommend a CD-RW so you can 
add to it when you do other stuff on 
the computer.)  

12. Give each student (griot) an 
opportunity to share their work with 
the class.   

 
Teacher Resources 
 
Optional/Enrichment Activities: 

o The student can also write a 
short story about something 
they have learned in history 
class and set it to music. 

o The student may want to make 
(maybe an instrument similar to 
what they would have used in 
Mali) or bring his/her own 
instrument to use for their work. 
This will also work with 
GarageBand because the student 
can record the music like he/she 
recorded the voice and mix 
them together with the program. 
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o The student can choreograph a 
dance to go with their girot’s 
work.  

o The student can do illustrations 
to enhance their griot’s work. 

 
Differentiation:  
 
Differentiated Instruction should be designed so that all learners can master the essential understandings 
and skills need to analyze history, even though they use different content, processes, and products to get 
there.  To reach this goal, teachers should focus instruction on the essential content, but provide multiple 
options for taking in this information.   
 
Working is stations/hubs is based on differentiated instruction.  If teachers so not have the means/resources for hubs 
in their classroom, the follow is recommended for differentiation.  
For differentiation, it is recommend the teacher pair students up so students who are excelling and/or understand the 
content may assist students who are struggling with content/level while working in groups to complete the Webquest. 
 
 
 
Resources Provided 
 
Examples of Griots 
http://www.library.csi.cuny.edu/dept/history/lavender/griotimages.html  
 
Download Garageband for PC   http://tiny.cc/wpe7gw  
 
•  
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Ancient Civilization Assessment  

 
All 8th grade students in Jersey City must take this test prior to studying Ancient Civilization.  This qualitative data 

will be used to show growth of learning over the marking period.   
 

This assessment is in preparation for the Quarterly Assessment, Midterm, and Final. 
 

Part I.  Multiple Choice 
 
1.  Because traveling by land in Greece was difficult, the Greeks 
a.  became expert  shipbuilders.  
b.  learned how to climb  mountains.  
c.  gave up trying to travel.  
d.  took up farming.  
 
2.  Which of the following best describes a representative democracy? 
a.  Citizens elect officials to make the laws.  
b. All citizens help make the laws.  
c. All men, women, and children can vote.  
d. Citizens act as judges and lawmakers.  

 
3.  Which of the following best defines a lyric poem? 
a.  a poem set to music a  
b.  poem about Greek heroes 
c.  a poem that teaches life’s lessons 
d.  a poem that explains natural events 
 
4.  Which of the following shows that Greeks strongly influenced our language? 
a.  English words are spelled  using the Greek rules of  spelling.  
b.  The English language is  based on the letters of the  Greek alphabet.  
c. The English language was  first spoken in ancient  Greece.  
d. Many English words and  expressions come from Greek mythology.  
 
5.  In Athens, most of the boys from poor families 
a.  learned how to sing and  play musical instruments.  
b.  studied warfare and were  placed in the army.  
c. became farmers and grew  food for the wealthy.  
d. were taught astronomy,  geometry, and science.  
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6.  What caused the Peloponnesian War to begin? 
a.  Sparta refused to join Athens in the Delian League.  
b. Athens quit the Peloponnesian League.  
c. Greek cities feared Athens  would control Greece.  
d. Athens joined forces with  the Persians.  

 
7.  Alexander worked to spread Greek culture throughout his empire. What conclusion can 
you draw from this? 
a.  Alexander thought that all ���other cultures were weak.  
b. Alexander was trying to ���build a friendship with the ���Greeks.  
c. Alexander was trying to ���make the Persian Empire ���angry.  
d. Alexander admired and ���enjoyed Greek culture and ideas.  
 
8.  What can you infer about the ancient Greeks based upon their achievements? 
a.  The ancient Greeks most valued warfare and battle.  
b.  The ancient Greeks valued philosophy and art. 
c.  The ancient Greeks were most interested in farming.  
d.  The ancient Greeks felt that literature was pointless. 
 
9.  Greek philosophers believed that one thing was more important than anything else in life.   
What was it? 
a.  using the human mind to  think and understand  
b.  helping others to be happy  and comfortable  
c. encouraging people to  worship the gods  
d. understanding how the  human body works  
 
10.  In geographic terms, Italy is  
a. an island.   
b. a peninsula.  
c. a mountain range.   
d. a continent.  
 
11.  One reason the Roman trade network grew was that Romans 
a.  needed to bring in food  from other parts of the  Mediterranean.  
b.  were becoming wealthier  and had more money to  spend.  
c. wanted to get metal goods  and slaves from other  areas.  
d. produced more food than  they could consume.  

 
12.  The center of life in ancient Rome was the   
a. Palatine Hill.  
b. Forum.  
c. temple.  
d. Capitoline Hill.  
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13.  The Roman Empire fell for all of the following reasons except  
a. disease. 
b. lack of leadership.  
c. increased taxes. 
d. corruption. 
 
The government of the Roman Republic was one of its greatest strengths. When the founders of 
the United States sat down to plan our government, they copied many elements of the Roman 
system. Like the Romans, we elect our leaders. Our government also has three branches—the 
president, Congress, and the federal court system. The powers of these branches are set forth in 
our Constitution, just like the Roman officials’ powers were. Our government also has a system 
of checks and balances to prevent any one branch from becoming too strong. For example, 
Congress can refuse to give the president money to pay for programs. Like the Romans, 
Americans have a civic duty to participate in the government to help keep it as strong as it can 
be. 

14. What role does the system of checks and balances play in the United States government? 
a. It is a kind of constitution.  
b. It controls the banking system. 
c. It guarantees that everyone gets to vote.  
d. It prevents each branch from overpowering the others. 
 
 
15.  Which landform separates China from its neighbors to the north?  
a. the Pacific Ocean  
b. the Plateau of Tibet  
c. the Gobi Desert 
d. the Himalayan Mountains 
 
16.  Confucius stated that moral leadership, not laws, would bring order to China. What does this 
mean? 
a.  Leaders should act decently and always try to do the right thing. 
b. Laws should be made that require people to behave correctly.  
c. People who become leaders should disregard the laws of China.  
d. Government workers should act the same as farmers and artisans.  

 
17.  During the Han dynasty, Chinese painters became experts at 
a. drawing shapes. 
b. making paper.  
c. painting figures. 
d. sketching buildings. 
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18.  In what way did the social order of the Han dynasty differ from the social order of the Shang 
dynasty? 
a.  Peasants had a higher rank  during the Han dynasty than during the Shang dynasty.  
b. Nobles had a higher rank during the Shang dynasty than during the Han dynasty.  
c. Merchants had a higher rank during the Han dynasty than during the Shang dynasty. 
d. Scholars had a higher rank during the Shang dynasty than during the Han dynasty.  
 

 
 
19. About how far did early Buddhist missionaries have to travel to reach Ceylon? 
a. about 250 miles  
b. about 500 miles  
c. about 750 miles 
d. about 1000 miles 
 
20.  In what way is the Qur’an similar to holy books of other religions? 
a.  It describes guidelines for moral behavior. 
b. It states that Islam is the true religion. 
c.  It prohibits owning slaves.  
d.  It describes the life of Muhammad. 
 
21.  In West Africa, what do the different regions running east and west have in common? 
a.  They are all warm.  
b.  They are all on a desert plateau.  
c. They are all covered with grasslands.  
d. They all extend to the Mediterranean Sea.  
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22.  Which two factors contributed most to the survival of early West African villages? 
a.  rulers and geography  
b.  religion and culture  
c. work and family  
d. technology and natural  resources  
 
23.  Which of the following was not a way Mansa Musa spread Islam and education 
throughout Mali? 
a.  He hired artists and  architects to build  mosques in Mali.  
b. He sent scholars to study  in Morocco and then to  set up schools in Mali.  
c. He stressed the  importance of reading and writing in Arabic, the language of the Qur’an.  
d. He outlawed all religions except Islam  

 
24.  Which of the following best illustrates a similarity between the development of the Ghana 
and Mali empires? 
a.  Both empires took advantage of large gold mines within their empires to fund their armies. 
b.  Both empires lay along the upper Niger River, where fertile soil made food plentiful. 
c.  Both empires were helped by outsiders.  
d.  Both empires were formed as democracies. 

 
 
25.  What can you infer about the journey from Ctesiphon to Medina?  
a. It was slower than a journey from Ctesiphon to Mecca.  
b. People who made the trip were very wealthy.  
c. It was a difficult journey through a harsh climate. 
d. People did not take this route because it was too dangerous. 
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Part II.   Constructed Response 
 
Directions:  Answer each question that follows the written quote using the space provided.  Base 
your answers to questions 1a and 1b below based on the quotes and on your knowledge of 
Ancient Civilizations. 
 
The West inherits its traditions from the Romans and the Greeks, while China inherits from the 
Han. 

—Liu Qingzhu, director of the Institute of Archaeology in Beijing 

The dynasty arose 2,200 years ago and lasted more than four cen- turies. Today, ethnic Chinese 
still call themselves Han—an echo of a golden age in art, politics, and technology when China 
rivaled the Roman Empire in power and prestige . . . It bequeathed a template of ideal rule—a 
united China and a self-perpetuating government—that became the goal of all subsequent 
dynasties . . . In the Han legacy, too, are spiritual and ethical dynamics that guide millions of 
Asians. One is Confucianism. 

—Mike Edwards, National Geographic Magazine, February 2004. 

 

 

 

1a. What two civilizations are compared with the Han in these quotes? 

 

 

 

 

 

1b. How did the Han dynasty influence the goals of later dynasties? 
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Part III.  Document- Based Questions 
Theme:  
 
Examine the following texts and pictures.  Underline keywords and make notes in the margin if 
you wish. Then use the documents and what you have learned in your textbook to answer the 
questions. Your answers will help you write an essay about ancient Rome’s accomplishments. 

Historical Context:  Sometime before the mid-700s BC, a group of people called the Latins 
moved to the hills near the Tiber River. There they formed what would eventually become the 
center of Roman civilization. This civilization would grow to become one of the most influential 
in history. 

 
Task: 
Using information from the documents and your knowledge of social studies, answer the 
questions that follow each document in Part A.  Your answers to the questions will help you 
write the Part B. essay in which you will be asked: 
 

 
• Discuss three ways in which the civilization of ancient Rome influences our world today. 

 
 
GUIDELINES 

• Provide a thorough response to the Task.  Be sure to cover all parts of the assignment.  

• Use at least four of the sources in Part A and include specific information from them in your 
essay.  

• Take advantage of relevant information you remember from your textbook and class work.  

• Organize your essay in a clear and logical way.  

• Support your statements with facts and information that address the topic.  

• Write a conclusion that sums up your ideas.  

 
 
 
 
 
 



Jersey	  City	  Public	  Schools	  
Department	  of	  Curriculum	  and	  Instruction	  	  

ENGAGING	  STUDENTS	  •	  FOSTERING	  ACHIEVEMENT	  •	  CULTIVATING	  21ST	  CENTURY	  GLOBAL	  SKILLS	  
 

Created for New Jersey school districts through a project of the New Jersey Department of Education, Office of Academic Standards, 
in partnership with the N.J Association for Supervision and Curriculum Development and the N.J. Principals and Supervisors Association. 

 
Part A.  Short-Answer Questions 
 
Directions:  Analyze the documents, and answer the short-answer questions that follow. 
 
 
Document 1: Advances 
 
• written laws    • aqueducts    • cement    • widespread use of arch      • roads       • calendar 

 

1a.  Which Roman accomplishment was most important? Explain your answer. 

 
 
 
 
 
 
 
1b. The Roman aqueduct seen here, the Pont du Gard, stands today. It is considered an amazing 
engineering achievement. Explain how Roman accomplishments made building this aqueduct 
possible. 
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Document 2:  
 
 
 
Remember, Roman, where your skills lie: It is your task to rule the peoples by your power, to 
add civilization to peace, to spare the defeated and to beat down the proud in war. 

—–Virgil, The Aeneid 

 

 

 
2a. According to Virgil, what task should the Romans use their skills to accomplish? 

 
 
 
 
 
 
 
 
2b. How does the author think Romans should feel about their society? 
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Document 3:  The Twelve Tables 
 
 
Tables I & II Courts and trials 
Table III Debts 
Table IV Rights of fathers over the family 
Table V Legal guardianship and inheritance 
Table VI Buying and owning things 
Table VII Rights to land 
Table VIII Laws about injuring others (Torts) 
Table IX Public laws 
Table X Sacred laws 
Table XI & XII Supplements I & II 
 
 
VIII, 23. Whoever is convicted of speaking false witness shall be flung from the Tarpeian Rock. 

IX, 3. The penalty shall be capital punishment for a judge . . . who has been found guilty of 
receiving a bribe. 

IX, 6. Putting to death . . . any man who has not been convicted . . . is forbidden.  

XII, 5. Whatever the People has last ordained shall be held as binding by law. 
 
 
3a.  How do the Twelve Tables reflect the importance of law, order, and fairness in ancient 
Rome? 

 

 

 

 

3b. In what ways are the Roman laws shown above similar to our laws today? 
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Part B:  Essay 
 
Directions: Write an essay about the civilization of ancient Rome. Include an introduction, a 
body of several paragraphs, and a concluding paragraph. Using the three of the sources in Part 
A, provide facts and details that support your response. You may draw on any additional 
knowledge you have acquired about the subject.   

 
 
 

• Discuss three ways in which the civilization of ancient Rome influences our world 
today. 
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DBQ Essay Outline Guide 

Working Title 

Paragraph #1 

From Thesis to Essay Writing 
Grabber – Something to get the reader’s attention. 
Background – Summarize important background information on your topic. 
Stating the question and key terms defined. 
Thesis and roadmap – State your point, and the 2 or 3 key principles of how you will make that point clear to the 
reader. 
 
Paragraph #2 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #3 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #4 

Evidence: supporting detail from the documents with document citation 
Argument: connecting your evidence to your thesis. 
 
Paragraph #5 

Conclusion: Restatement of the main idea along with your personal insight or a “creative wrinkle”.  
Evidence: supporting detail from the documents with document citation. 
Argument: connecting your evidence to your thesis 
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Part IV.  Analyzing Data  
 
The Economy of the Hellenistic Era 
 

 
 
This map shows the major trade routes and trade goods during the Hellenistic period. Note that 
there were two main economic spheres: that of the Ptolemies in Egypt, and that of Seleucids. 
Luxury goods were imported from India, Africa, and Arabia primarily by caravan, while basic 
goods like grain, raw materials, and manufactured goods were shipped by sea. Slaves were a key 
part of Hellenistic trade. The old Greek states, the new Hellenistic kingdoms, and Rome all 
sought to buy slaves. 
 
Directions:  
 
Using the map key, develop your own mathematical formula for each good that was traded.  
Then create a chart listing the traded goods and the amount traded over the Hellenistic Era. 
 
 
 
 


